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INTRODUCTION 

1. The aim of this paper is to assist the Board in its discussion of the issues related to 

the revision of IES 3 “Professional Skills and General Education”.  Specifically, the 

paper will (a) provide information on the revision of IES 3 and the discussions of 

the CAG and Board at its previous meetings; and (b) identify issues for discussion 

to assist the task force in the development of an Exposure Draft. 

 

BACKGROUND INFORMATION 

2. The review of IES 3 is part of IAESB‟s project to update all of the International 

Education Standards.  This takes into account: 

(i) conclusions of the Framework and Drafting Conventions project; 

(ii) experience and feedback received since IES 3 was first published; 

(iii) changes in the environment; and  

(iv) the need for further clarification and emphases. 

 

3. IES 3 has been discussed at IAESB meetings in November 2010 (Singapore), 

March 2011 (Geneva) and May 2011 (Toronto), the September 2010 and September 

2011 CAG meetings and May 2011 CAG teleconference.   

 

4. The following issues have been previously discussed and agreed: 

(i) IES 3 should include professional skills in the requirement, but only provide 

guidance on general education;  

(ii) IES 3 should be addressed to professional skills for IPD, but the Explanatory 

materials should refer to lifelong learning and CPD for further developing 

these skills; and 

(iii) IES 3 should not over-emphasize the development of technical skills at the 

expense of generalist professional skills: the coverage needs to be balanced. 

(iv) IES 3 skills should be reviewed and updated to reflect the needs of today‟s 

professional accountant. 

(v) IES 3 skills should be expressed as learning outcomes 
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May 2011 IAESB Meeting 

 

5. It was noted that there is significant overlap of content with other standards. It was 

suggested that IES 2 cover the majority of Technical and Functional skills. There 

was general support for only having subjects in one of the three standards (IES 2, 3 

or 4). 

 

6. The Board suggested that the standards should make greater use of the IES 2 

taxonomy of verbs and add to it if it is inadequate. There was a counter-view also 

expressed that this taxonomy only deals with cognitive and not affective skills and 

is therefore not suitable for IES 3. 

 

7. It was suggested that conceptually each standard can have an element of knowledge 

and skills but that IES2 should deal with technical abilities, IES 3 with non-

technical/soft/pervasive abilities and IES 4 with abilities (both technical and non-

technical) specifically related to Ethics.  

 

8. There were mixed views about the value of introducing a new sub-category of 

“professional skills”, not least since the proposed title would be confusing given the 

title of the standard.  

 

9. There was not strong support for the new proposed definition of „professional 

context‟ nor the revised definition of „Professional Skills‟. Instead, the Board 

suggested the Standard should specify levels of competence for each skill. For 

example 1/2/3 with 1 denoting a basic appreciation, 2 denoting ability to 

demonstrate within a supervised or non-complex environment and 3 denoting 

mastery.  

 

10. It was suggested that the 35 proposed skills could be reduced down to those that 

justify a „shall‟ requirement. This could dispense with the need to have sub-

categories in the requirements.  

 

11. A number of detailed comments were also given on the Skills Appendix.  

 

Actions taken following the IAESB meetings 

 

12. Immediately following the Board meeting in Toronto, a combined meeting of the 

IES 2 and 3 task forces agreed the following approach: 

 The task forces will be kept separate but will work closely together. 

 Duplication between IES 2, 3 and 4 will be eliminated 

 We will seek to adopt a common framework across the three standards 

which may then be adopted by IES 8 

 A learning outcomes approach will be used. The level of competence will be 

aimed towards that which is currently achievable by 80% of member bodies, 

with the remainder having to “comply or explain”. 

 

13. The IES 3 task force met by teleconference in August 2011 to consider the 

comments and suggestions made at recent meetings.  The task force proposed three 
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areas in which IES 3 should be revised in addition to those listed in paragraph 4 

above: 

a) an outcomes-based approach should be adopted, using the IES2 verbs where 

possible, with a new classification of Professional Skills – Level 1, Level 2, 

and Level 3. 

b) elimination of un-necessary duplication of coverage among IES 2, 3 and 4, 

and 

c) reduction in the number of skills covered to those deemed „essential‟ and 

therefore included within the Requirements section of the standard. 

 

Sept 2011 CAG Meeting 

 

14. An issues paper addressing the proposals in paragraph 4 and 13 was discussed by 

the CAG in Jacksonville in September 2011.  

 

15.  The CAG supported an outcomes-based approach to drafting the skills required by 

IES 3, but opinion was divided as to whether the IES 2 taxonomy could be used for 

this purpose. 

 

16. The introduction of additional skills levels related to the degree of supervision 

required to display the skill was not supported. Instead the CAG suggested 

incorporating the level of skill needed into the wording of the outcome itself. 

 

17. There was strong support for eliminating duplication where possible between IES 2 

and 3, but reinforcement of ethics across all three standards was felt to be important 

even if this led to some repetition. 

 

18. The CAG supported the list of skills proposed to be made into requirements, and 

suggested „knowing how and when to bring in specialist expertise‟ as an additional 

essential skill. They also suggested re-ordering the skills to give due prominence to 

professional skepticism,  

 

19. It was noted that the Issues paper makes no reference to assessment. The CAG 

suggested that the taskforce consider whether IES 3 should contain requirements or 

guidance on how Professional Skills should be assessed.  

 

Actions taken following the CAG meeting 

 

20. The IES 3 task force met by teleconference in October 2011.  Having considered the 

comments from the May 2011 IAESB meeting and the September 2011 CAG, the 

task force proposes four areas in which IES 3 should be revised in addition to those 

listed in paragraph 4 above: 

a) an outcomes-based approach, using verbs appropriate for skills-based 

learning outcomes in a hierarchy loosely based on Bloom‟s work; 

b) elimination of unnecessary duplication of coverage among IES 2, 3 and 4, 

but with a strong emphasis on ethics retained in IES 3; 
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c) reduction in the number of skills covered to those deemed „essential‟ and 

inclusion of the „essential‟ skills within the Requirements section of the 

standard; and 

d) addition of a requirement on assessment of Professional Skills. 

 Each of these proposals is discussed in more detail below. 

 

 

DISCUSSION 

 

An outcomes-based approach for IES 3 

 

21. The IES 2 taxonomy is outcomes-based but is confined to cognitive verbs as it is 

about intellectual capability (knowledge) rather than feelings, emotions and 

behavior (attitude) or manual and physical skills (do). See Appendix 1 for a 

discussion on learning outcomes, domains and taxonomies. 

 

22. The task force proposes that the Professional Skills required by the standard are 

drafted as learning outcomes which use a limited range of commonly understood 

action verbs. 

 

23. The verb signifies the activity which is going to take place. The following verbs are 

proposed for IES 3 (see Appendix 2 for more detail). 

 

Proposed Professional Skills (IES 3) Taxonomy 

 

Level Verbs 

Expert (master) Act, Display, Resolve, Manage 

Intermediate (proficient) Adapt, Control, Demonstrate, Work 

Basic (able) Use 

 

24. The following characteristics are assumed to apply at each level: 

 

Expert level - individuals will be self-reliant and behave consistently with their 

personal value set at all times. They will have unconscious mastery of activities and 

related skills at a strategic level.  

 

Intermediate level - individuals will be able to make judgments on particular 

courses of actions based on their personal values. They will be able to integrate 

skills to achieve a non-standard objective. They will be able to perform activities 

and related skills reliably and independently. 

 

Basic level - individuals will be willing to learn, participate actively, question and 

challenge ideas. They will be able to perform activities and related skills having 

received instruction. 

 

25. This taxonomy will be used when the outcome relates to values and attitudes or 

physical skills. These verbs and levels do not appear in the IES 2 taxonomy. The 

IES 2 taxonomy will continue to be used for intellectual skills where they are being 
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addressed in IES 3 and both taskforces agree that the outcome fits better in IES 3 

than IES 2. 

 

26. As with IES 2, it is not proposed that the taxonomy levels shown above (Expert, 

Intermediate and Basic) are included within the standard itself, but consideration 

will need to be given as to how the reader is informed of the significance of each of 

the verbs selected. The IES 3 task force proposes to follow whatever approach is 

agreed for IES 2.  

 

 

Action Requested: 

1. Does the Board support the proposed approach to drafting outcomes for 

IES3? 

 

 

Elimination of duplication  

 

27. Mapping of the coverage of the original IES 2, 3 and 4, before any revisions, shows 

considerable overlap between the standards. It is proposed that, where possible, 

during the revision of IES 2, 3 and 4 duplication is removed from the standards and 

a particular topic is covered in only one of IES 2, 3 or 4. There are some areas 

where it is appropriate to include coverage in more than one standard. For example, 

team work would be covered both within IES 2 with respect to the organizational 

behavior theories and in IES 3 as a Professional Skill. However, for a subject such 

as risk management, the task force proposes that this can be adequately covered 

within IES 2.  

 

28. The IES 3 task force recommends that a small group representing IES 2, 3, 4 and 8 

is tasked with maintaining the mapping of subject coverage between the proposed 

new standards and also considering the timelines for finalization of the standards to 

ensure alignment.  

 

Action Requested: 

 

2. Does the Board support the proposed approach to coordinate the redrafting 

of IES 2, 3, 4 and 8? 

 

 

 

Reduction of the number of skills within IES 3 

 

29. Appendix 2 maps the current IES 3 Professional Skills to the revised standard. In 

addition to removing duplication with other standards, the task force proposes that 

the number of skills required is confined to those „essential‟ for a newly qualified 

professional accountant. This list is not intended to be exhaustive, but it provides a 

common core for all IFAC member bodies to incorporate within their qualifications. 

This refined list will be promoted from guidance in the current standard to part of 

the Requirement in the revised standard.   
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30. In developing the shorter list the task force has drawn on their experience of the 

competence frameworks of professional accountancy bodies and those core 

competences demanded by employers. Each of the selected high level outcomes 

should be considered only as one element of the overall process of preparation, 

performance and completion of activities. Also each learning outcome could be 

broken down into many more detailed competences which could all contribute to 

that outcome.  

 

31. A list of those skills suggested during the development of this paper but not selected 

for inclusion as part of the prioritized list of Professional Skills is given in Appendix 

4. The Exposure Draft will provide an essential opportunity for validation (or 

modification) of this selection. 

 

32. Given the focus of IES 2 on cognitive skills, the IES 3 task force believes it may be 

appropriate to move the entire category of Intellectual Skills into IES 2.  

 

      

Action Requested: 

 

3. Does the Board agree with this prioritized list of Professional Skills in 

paragraph 29 and Appendix 2? Would the Board add or remove any from the 

list? 

 

4. Does the Board consider that the section on Intellectual Skills sits best in IES 

2 or IES 3? 

 

 

 

Assessment of Professional Skills 

 

33. The IES 6 Exposure Draft prescribes the assessment of professional competence 

over the career of a professional accountant covering both IPD and CPD. It states 

that IES 6 specifies general principles of assessment, while IESs 2, 3, 4, 5, 7 and 8 

specify aspects of assessment that are relevant to their areas of focus within IPD and 

CPD. Appendix 3 contains a summary of the references made to assessment within 

the requirements of the IPD Exposure Drafts released to date.  

 

34. For IES 3 it is proposed that the following requirement is included with respect to 

assessment: 

 

IFAC member bodies shall establish appropriate assessment processes that 

measure the competence of aspiring professional accountants in relation to 

Professional Skills.  

 

35. Additional guidance on how professional skills can be assessed will then be 

provided within the Explanatory Material.  
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Action Requested: 

 

5. Does the Board agree with the proposed requirement for IES 3 with respect 

to assessment? If not, what changes would they suggest. 

 

 

Proposed Requirement for IES 3 

 

36. Taking into account all of the adjustments detailed above, the revised draft 

Requirement for IES 3 would read as set out below. The exact format is still to be 

decided and will seek to mirror the IES 2 requirements as far as possible. 

Descriptions of each skills area have been included for reference, but it is envisaged 

that these would form part of the Explanatory Material in the Standard. 

 

Requirement 

 

(i) The IFAC member body shall ensure that aspiring professional accountants 

develop and maintain the following Professional Skills by the end of IPD: 

 

Professional Skills area Outcomes 

1. Professional values, ethics and attitudes  
These are the behaviors and characteristics that 

identify professional accountants as members 

of a profession. 

(a) display professional skepticism                                          

(b) display professional judgment 

and discernment 

(c) act independently with integrity, 

objectivity and confidentiality  

(d) act in a reliable, responsible, 

timely and courteous manner 

(e) display commitment to delivering 

quality service 

2. Personal 
Personal skills relate to the personal attitudes 

and behavior of professional accountants. 

(a) manage own activities to ensure 

the achievement of a task   

(b) demonstrate commitment to 

lifelong learning  

(c) demonstrate initiative  

(d) adapt to change 

3. Interpersonal and communication  
Interpersonal and communication skills enable a 

professional accountant to work with others for 

the common good of the organization, receive 

and transmit information, form reasoned 

judgments and make decisions effectively. 

(a) work collaboratively in teams 

(b) demonstrate clear and concise 

communication skills when 

presenting, discussing and 

reporting through formal, 

informal, written and spoken 

channels 

(c) demonstrate active listening and 

effective questioning technique 

(d) use  negotiation skills to reach 

acceptable solutions and 

agreements 
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(e) work with others in a consultative 

process to resolve conflict 

(f) demonstrate a sensitivity to 

cultural and language differences 

4. Organizational  

Organizational skills enable a professional 

accountant to work effectively within an 

organization to get the best from the people 

and resources available. 

(a) plan, manage and control projects 

(b) plan, manage and control tasks 

within your team 

(c) demonstrate effective people 

management leading to the 

motivation and development of 

individuals 

(d) demonstrate leadership by 

leveraging the strength of others 

to achieve common goals 

(e) use ICT proficiently 

 5. Intellectual 
Intellectual skills enable a professional 

accountant to solve problems, make decisions 

and exercise good judgment in complex 

organizational situations. 

(a) research, classify, prioritize and 

evaluate information from 

multiple sources  

(b) identify, develop and recommend 

solutions to unstructured, 

interdisciplinary problems  

(c) apply innovative and critical 

thinking to problems 

 

(ii)  IFAC member bodies shall establish appropriate assessment processes that 

measure the competence of aspiring professional accountants in relation to 

Professional Skills.  

 

Action Requested: 

6. Does the Requirement as drafted convey what should be required of the IFAC 

member body with respect to professional skills?  

7. Is the requirement to achieve all the outcomes too onerous, too easy or just 

right for a professional accountant who has just completed their IPD?  

 

 

Proposed way forward 

37. The Taskforce will take into account the directions of the Board and the suggestions 

of the CAG in revising the requirements of the revised IES 3, with the aim of 

presenting a revised draft of the standard and an Issues Paper for discussion at the 

March 2012 IAESB meeting.   
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Appendix 1 – Learning outcomes, learning domains and taxonomies 

 

The proposed IES 2 taxonomy is based on Bloom‟s cognitive learning domain. The 

cognitive domain relates to intellectual capability and is therefore appropriate for applying 

to the content of a professional accounting education program. However, there are two 

other learning domains, with different taxonomies, related to affective (feelings, emotions 

and behavior) and psychomotor (manual and physical skills). 

The challenge in drafting learning outcomes for IES 3 is that Professional Skills draw not 

only on cognitive skills but also affective and psychomotor skills.  

The Affective domain is particularly relevant for the IES 3 Personal Skills and Professional 

Values, Ethics and Attitudes. The Psychomotor domain relates to business and social skills 

such as communications and IT use. These are addressed in Interpersonal and 

Communication skills and Organizational Skills within IES 3.  

Cognitive 

 

 

Affective 

 

 

Psychomotor 

intellectual attitude physical skills 

1. Knowledge 
1. Receive 

(awareness) 
1. Imitation (copy) 

2. Comprehension 2. Respond (react) 
2. Manipulation (follow 

instructions) 

3. Application 
3. Value 

(understand and act) 
3. Develop Precision 

4. Analysis 
4. Organise personal 

value system 

4. Articulation (combine, 

integrate related skills) 

5. Synthesis 

5. Internalize value 

system (adopt 

behaviour)  

5. Naturalization 

(automate, become expert) 

6. Evaluation   

 

 

The verbs commonly associated with the affective and psychomotor domains are listed 

overleaf, alongside those currently proposed for IES 2 based on a cognitive skills hierarchy. 
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IES 2 (cognitive) taxonomy 

 

Cognitive Verbs Hierarchy 

Recommend  Evaluate Appraise Advise Consider Evaluation 

Develop Design Integrate Plan Construct Synthesis 

Compare Analyse Select Prioritise Classify Analysis 

Apply Prepare Calculate Solve Produce Application 

Explain Illustrate Interpret Distinguish Summarise Comprehension 

Describe Define Identify List State Knowledge 

 

Affective taxonomy 

 

Affective Verbs (examples) Hierarchy 

Act Display Influence Listen Negotiate Practice Resolve Internalise 

Adapt Adhere Combines Defends Integrate Modify  Organise  

Debate Demonstrate Explain Justify Maintain Work Value 

Answer Assist Discuss Report Tell  Respond 

Ask Attend Accept Choose Locates Receive 

 

Psychomotor taxonomy 

 

Psychomotor Verbs (examples) Hierarchy 

Manage Construct Project-manage Specify Naturalization 

Coordinate Develop Formulate Master Solve  Articulation 

Accomplish Complete Control Demonstrate Perfect Present Precision 

Assemble Build Conduct Do Perform Use Manipulation 

Copy Duplicate Follow Replicate Respond Organize Imitation 

 

Example learning outcomes  

 

UCE Birmingham‟s Guide to Learning Outcomes provides a helpful guide to how to write 

learning outcomes which cover the three different learning domains. 

(http://www.ssdd.bcu.ac.uk/outcomes/#8.%20Linking%20Outcomes%20to%20assessment) 

 

The examples provided here are taken from a range of disciplines. Outcomes relating to  

intellectual skills use Bloom‟s Taxonomy as their basis.  There are then two further 

categories relating to practical (i.e. subject-specific) skills, and key/transferable (i.e. 

generic) skills. 

 

Intellectual (thinking) skills: knowledge and understanding 

On successful completion of the module, you will be able to: 

 Explain the meaning, character and identity of place, and how landscape is constructed. 

 Identify the theories of learning that are implicit in your current approach to education. 

 Discuss Romantic poetry in relation to the major themes of Romanticism. 

 Describe the underlying principles governing gene transmission and expression. 
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Intellectual (thinking) skills: application and analysis 

On successful completion of the module, you will be able to: 

 Apply Kolb‟s model of learning to the design of a teaching program. 

 Illustrate, using phonetics, the problem of stigmatism in children. 

 Appraise the key issues of market segmentation in a brewing industry case study. 

 Compare Hofstede‟s theories of culture with those of Trompenaars and Hampden-

Turner. 

Intellectual (thinking) skills: synthesis and evaluation 

On successful completion of the module, you will be able to: 

 Create a set of criteria to assess Home Office implementation of immigration rules. 

 Design an engine component that conforms to the following criteria… 

 Explain the reasoning behind your allocation of scarce resources in the treatment of 

patients in an Accident and Emergency setting. 

 Prioritize conclusions you reached from an analysis of paint techniques, giving reasons. 

Practical skills 

On successful completion of the module, you will be able to: 

 Express yourself in writing for different professional and academic audiences. 

 Employ appropriate ICT skills in order to forecast demographic trends. 

 Use web-creation tools to produce an interactive website suitable for use by young 

schoolchildren. 

Key/transferable skills 

On successful completion of the module, you will be able to: 

 Work effectively as part of a team. 

 Reflectively evaluate your own learning and personal planning processes. 
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Appendix 2 – Updated Professional Skills content for IES 3 

[Skills in bold text are new additions] 

Existing IES 3 skill  Proposed IES 3 skill Comment Non IES 2 

Verbs used 

 

    

1. Intellectual skills 5. Intellectual skills   

 (a) the ability to locate, 

obtain, organize and 

understand 

information from 

human, print and 

electronic sources 

(a)  research, classify, 

prioritize, integrate and 

evaluate information 

from multiple sources 

Changed to use 

IES 2 verbs 

 ‘Research’ 

needs to be 

added to IES 2 

verbs at the 

Analysis level 

(b) the capacity for 

inquiry, research, 

logical and 

analytical thinking, 

powers of 

reasoning, and 

critical analysis 

Deleted Covered by new 

a, b, and c 

 

(c) the ability to identify 

and solve 

unstructured 

problems which 

may be in 

unfamiliar settings. 

(b) identify, develop and 

recommend solutions to 

unstructured, 

interdisciplinary 

problems. 

Updated to 

reflect IES 6 and 

IES 2 verbs. 

 

 c) apply innovative and 

critical thinking to 

problems 

From review of 

other 

frameworks 

 

2. Technical and 

functional skills 

Deleted   

(a)  numeracy 

(mathematical and 

statistical 

applications) and IT 

proficiency 

Numeracy - Deleted Covered in IES 

2 

 

IT - Moved to 

Organizational Skills (f) 

  

(b) decision modeling 

and risk analysis 

Deleted Covered in IES 

2 

 

(c) measurement Deleted Covered in IES 

2 

 

(d) reporting Deleted Covered in IES 

2 

 

(e) compliance with 

legislative and 

Deleted Covered in IES 

2 
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Existing IES 3 skill  Proposed IES 3 skill Comment Non IES 2 

Verbs used 

 

regulatory 

requirements 

 

3. Personal skills 2. Personal skills   

(a) self-management (a) manage own activities 

to ensure the 

achievement of a task             

. 

 manage 

(c) the ability to select 

and assign priorities 

within restricted 

resources and to 

organize work to 

meet tight deadlines 

Deleted Covered in new 

1(d), 2(a), 4(a) 

and 4(b)  

 

(b) initiative, influence 

and self learning 

(b) demonstrate 

commitment to lifelong 

learning  

 demonstrate 

 (c) demonstrate initiative  Delete influence 

– not core. 

demonstrate 

(d) the ability to 

anticipate and adapt 

to change 

(d) adapt to change Simplified adapt 

(e) considering the 

implications of 

professional values, 

ethics and attitudes 

in decision making 

 

Deleted Covered 

adequately in 

IES 4 and 

remaining skills 

in new section 1 

 

(f) professional 

skepticism 

 

Moved to new section  

1(a) on Professional 

values, ethics and 

attitudes   

  

4. Interpersonal and 

communication 

skills 

3. Interpersonal and 

communication skills 

  

(a) work with others in 

a consultative 

process, to 

withstand and 

resolve conflict 

(e) work with others in a 

consultative process to 

resolve conflict 

simplified work 

resolve 

(b) work in teams (a) work collaboratively in 

teams 

 work 
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Existing IES 3 skill  Proposed IES 3 skill Comment Non IES 2 

Verbs used 

 

(c) interact with 

culturally and 

intellectually 

diverse people 

(e) work effectively in a 

cross-cultural 

setting 

(f) demonstrate a 

sensitivity to cultural 

and language 

differences 

 demonstrate 

(d) negotiate acceptable 

solutions and 

agreements in 

professional 

situations 

(d) use negotiation skills to 

reach acceptable 

solutions and 

agreements 

 use 

(f) present, discuss, 

report and defend 

views effectively 

through formal, 

informal, written 

and spoken 

communication 

(b) demonstrate clear and 

concise communication 

skills when presenting, 

discussing and 

reporting through 

formal, informal, 

written and spoken 

channels 

Defending views 

is addressed in 

new 3(d) and 

3(e) 

demonstrate 

(g) listen and read 

effectively, 

including a 

sensitivity to 

cultural and 

language differences 

 (c) demonstrate active 

listening and effective 

questioning technique  

see new 5(a)  for 

reading skills  

See new 3(f) for 

cultural 

sensitivity 

demonstrate 

5. Organizational and 

business 

management skills 

4. Organizational skills   

(a) strategic planning, 

project 

management, 

management of 

people and 

resources, and 

decision making 

(a) Plan, manage and 

control projects 

Other topics 

covered in IES 2 

and elsewhere in 

IES 3 

manage control 

(b) the ability to 

organize and 

delegate tasks, to 

motivate and to 

develop people 

(b) Plan, manage and 

control tasks within 

your team 

                

manage control 

(c)Demonstrate effective 

people management 

leading to the 

motivation and 

 demonstrate 
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Existing IES 3 skill  Proposed IES 3 skill Comment Non IES 2 

Verbs used 

 

development of 

individuals 

(c) leadership 

 

(d) demonstrate leadership 

by leveraging the 

strength of others to 

achieve common goals 

 demonstrate 

(d) professional 

judgment and 

discernment 

Moved to new section 1 on 

professional values, 

ethics and attitudes 

 

  

 (e) use ICT proficiently From Technical 

and Functional 

Skills – IT 

changed to ICT 

use 

 1. Professional values, 

ethics and attitudes 

IAESB – give 

greater 

prominence to 

professional 

judgment and 

skepticism 

 

From 3(f) (a) display professional 

skepticism                                            

 display 

From 5(d) (b) display professional 

judgment and 

discernment 

 display 

 (c) act independently 

with integrity, 

objectivity and 

confidentiality  

From IES 4 act     

 (d) act in a reliable, 

responsible, timely 

and courteous manner 

From IES 4 act 

 

 (e) display commitment 

to delivering quality 

service 

From task force 

suggestion 

display 
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Summary of non- IES 2 verbs used above 

Levels from Blooms 

taxonomies 

Affective 

(Values and attitudes) 

Psychomotor 

(Practical skills) 

5 Act, Display, Resolve Manage 

4 Adapt Not used 

3 Demonstrate, Work Demonstrate, Control 

2 Not used Use 

1 Not used Not used 

 

 

 

Proposed Professional Skills (IES 3) Taxonomy 

 

Level Verbs 

Expert (master) (5 above) Act, Display, Resolve, Manage 

Intermediate (proficient) (3 and 4 above) Adapt, Control, Demonstrate, Work 

Basic (able)(1 and 2 above)) Use 

 

 

Note - These verbs are not used within the IES 2 taxonomy.  
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 Appendix 3 – Assessment Requirements 

 

Standard Requirement 

IES 6 

(ED) 

7. Member bodies shall assess, through formal evaluation, that aspiring 

professional accountants have attained an appropriate level of 

competence buy the time IPD is completed. 

8. Member bodies shall monitor that professional accountants continue to 

maintain and develop competence relevant and appropriate to their 

work roles. 

9. Member bodies shall apply the principles of reliability, validity, equity, 

transparency, and sufficiency when establishing or relying on 

assessment processes 

10. Member bodies shall base assessment of professional competence on 

verifiable evidence. 

IES 4 

(ED) 

12. IFAC member bodies shall establish appropriate assessment processes 

that measure the competence of professional accountants in relation to 

professional values, ethics, and attitudes.  

 

IES 5 

(ED) 

Practical Experience  

 

9.  IFAC member bodies shall require practical experience as part of the 

IPD of aspiring professional accountants.  

 

10. IFAC member bodies shall require that practical experience is of 

sufficient duration and intensity to enable aspiring professional 

accountants to demonstrate that they have gained the (a) professional 

knowledge, (b) professional skills, and (c) professional values, ethics, 

and attitudes required for performing their work with professional 

competence.  

 

11. IFAC member bodies shall establish their preferred approach to 

measure practical experience using one of the following three 

approaches:  

 

• output-based;  

 

• input-based; or  

 

• a combination of input-based and output-based approaches.  

 

Output-Based Approach (Ref Para A5)  

 

12.   Those IFAC member bodies implementing an output-based approach 

shall require aspiring professional accountants to demonstrate that 

practical experience has been obtained by measuring their 

competence (a) against a competency map specific to their role and 

development plan, or (b) through a skills assessment.  
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Input-Based Approach (Ref Para A6-9)  

 

13.   Those IFAC member bodies implementing an input-based approach 

shall require the aspiring professional accountant to demonstrate 

that practical experience has been obtained by an input measure such 

as time, e.g., years of experience or hours of work completed.  

 

Combination approaches (Ref Para A10)  

 

14.   Those IFAC member bodies implementing a combination of input- 

and output-based approaches shall comply with the requirements of 

input- and output-based approaches, as applicable, set out in 

paragraphs 12 and 13.  

 

Mentors and Monitoring (Ref Para A11-14)  

 

15.   IFAC member bodies shall require that practical experience be 

conducted under the direction of a mentor or supervisor who is a 

professional accountant.  

 

16.   IFAC member bodies shall require that practical experience be 

recorded in a verifiable and consistent form prescribed by an IFAC 

member body or, where applicable, a regulatory body.  

 

17.   IFAC member bodies shall require a periodic review of the records of 

practical experience by the mentor or supervisor.  

 

18.   IFAC member bodies shall assess the sufficiency of practical 

experience completed by aspiring professional accountants.  
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Appendix 4 – Other Professional Skills considered for inclusion in the Requirements 

 

 

Source Professional Skill Basis for exclusion 

IAESB March 2011 Giving effective feedback Covered by 4(c) 

 Entrepreneurial skills Not core 

 e-skills Covered by 4 (f) 

 Consulting with specialists Covered by 1 (b) 

 Resilience Rejected by May 

2011 IAESB meeting 

 Well being Not core 

 Stress management Not core 

 Identifying and responding to fraud Rejected by May 

2011 IAESB meeting 

 Flexibility Covered by 1(d),1(e) 

and 2(d) 

 Effective interviewing Covered by 3(c) 

CAG May 2011 Imagination Covered by 5(c) 

CAG Sept 2011 Knowing when and how to consult 

specialists 

Covered by 1 (b) 

 

 


