
International Accounting Education Standards Board                           Agenda Item 6-1                         
July 2006 - Santiago 

 

INTERNATIONAL FEDERATION 
OF ACCOUNTANTS 
545 Fifth Avenue, 14th Floor Tel: +1 (212) 286-9344 
New York, New York  10017 Fax: +1 (212) 856-9420 
Internet: http://www.ifac.org 

Agenda Item

6-1 
 

 

Committee: 

 

International Accounting Education Standards Board 

Meeting Location: Santiago, Chile 

Meeting Date: July 17 to 19, 2006 
 
 
CPD GUIDANCE 
 
Initial Review/Issues Paper 
 
1. Introduction and Background 
 
1.1 The objective of this project is to develop an International Education Paper (IEP) 

designed to stimulate discussion and debate on the implementation of output and 
combination based approaches to Continuing Professional Development (CPD).   

 
1.2 At its meeting in New York in February 2006, the IAESB agreed that that the 

Project Task Force would conduct initial research on the range of CPD approaches 
adopted within the accountancy profession and other professions, including law, 
medicine, engineering and teaching.  The initial research would consist of a targeted 
survey encompassing: 

 
• The underlying basis on which approaches to CPD are based; 
• The collection of information and examples of different approaches to CPD 

from a range of professions; 
• Examples of output and combination based approaches to CPD; 
• Implementation issues 

 
1.3 Once completed, the initial research would be reviewed by the IAESB and used as 

the basis for drafting a subsequent IEP. 
 
1.4 As a first step, it was agreed the IAESB Technical Manager would conduct an 

initial, limited literature and website review, with the aim of establishing a number 
of professions/professional bodies for the Task Force to investigate further.   

 
1.5 This paper presents the initial findings of that review, and the Task Force’s initial 

conclusions, for IAESB discussion during the current meeting. 
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2. Literature Review 
 
2.1 It has not been possible, in the time available, to conduct a comprehensive literature 

review.  A “reasonable” number of sources (see bibliography) have been consulted, 
however, and it is believed that this is fairly representative sample of the literature 
in this field.  As the Task Force noted, however, this is largely a list of “Anglo-
Saxon” sources1. 

 
2.2 There is limited coverage of output-based approaches to CPD in the literature 

studied to date.  Academic and professional studies of CPD tend to focus on 
definitions of CPD, CPD policy types and on implementation issues including 
monitoring, guidelines, support, sanctions and incentives.  Measurement receives 
limited coverage in the literature, perhaps reflecting the fact that many professions 
measure CPD in terms of input measures such as hours, units, etc.   

 
2.3 One publication, however - Friedman, A: Critical Issues in CPD, Professional 

Associations Research Network (PARN, 2005) – seems to be of considerable 
relevance to the project.  In 2003/2004, PARN sent a comprehensive e-mail survey 
to 397 professional bodies in the UK and Ireland (80 responses), supported by 38 
semi-structured telephone interviews and a website survey of CPD provision of 39 
non-UK/Ireland professional bodies2.  While the survey was not primarily focused 
on output-based CPD, it did include questions on measurement.  Only 11 
respondents reported that CPD was measured by output, however. 

 
2.4 PARN’s findings suggest that output-based approaches to CPD are not being widely 

implemented.  The PARN survey also found that UK professional bodies were 
world leaders in the development of CPD programmes, and that there was little 
evidence of non UK/Irish bodies developing output-based approaches to CPD.  This 
could also reflect a cultural bias, however, as the researchers were all UK-based! 

 
2.5 After discussion, the Task Force agreed that there would be little point in the IAESB 

undertaking its own survey of professional bodies, given the comprehensive nature 
of the PARN survey.  The Task Force agreed, however, to supplement the PARN 
findings with additional information from professional bodies known to be 
implementing output-based CPD (e.g. ICAEW, Ontario Nursing Association).  The 
assistance of IAESB members in identifying output-based CPD systems in their 
countries and in collecting information from professional bodies with such systems 
will be needed. 

 
 

For IAESB Discussion 
 
Does the IAESB concur with the Task Force’s decision not to proceed with 
its own comprehensive survey of professions? 
Are IAESB members aware of any professions adopting output-based 
approaches in their own countries? 
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1 See bibliography attached to this paper. 
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3. Website Review  
 
3.1 Before receiving the PARN survey, a limited website survey of selected 

professional bodies was undertaken.  The table below presents the professional 
bodies identified to date as having output-based CPD systems in place, and meriting 
further, detailed investigation.  In some cases, supporting documentation (CPD 
policy guides, examples of required evidence, sample personal development plans, 
etc) has also been collected. 

 
Audiological Society of Australia (ASA) 
http://www.audiology.asn.au/CPDwebinfo.html  
Training/Case Study Videos 
Peer review file audit discussions 
Preparation of training materials, research 
paper or journal article 
Assistance to ASA 

Evidence of completed quizzes  
Evidence of discussions kept in CPD file 
Copy of materials kept in CPD file 
Copy of correspondence kept in CPD file 

Institute of Biomedical Science (UK) - www.ibms.org  
CPD Portfolio / Personal Development 
Plans 

Portfolio allows scope for recording 
reflective learning, critical incidents, and 
evidencing of assessment of competence 

Professional Development Partnership (Institute of Electrical Engineers, Institute of 
Physics, Institute of Mechanical Engineers, Royal Aeronautical Society 
www.pd-how2.org  
Building a portfolio of evidence 
(very detailed website with many good 
ideas and suggestions) 

• business/project plans  
• proposals or reviews  
• presentations 
• specifications  
• designs  
• programmes  
• internal memos  
• letters, reports  
• minutes of meetings (which 

demonstrate your contribution)  
• employer assessments  
• testaments from others witnessing 

your attainments  
British Occupational Hygiene Society - www.bohs.org  
Teaching and small group tutorials 
Technical/Professional Committee 
meetings 
Managing, directing or supervising other 
professionals 

A paper record of what was taught, when, 
for how long, and to whom 
Minutes of the meeting confirming 
attendance  
Appraiser’s signature 

Chartered Society of Physiotherapists 
www.csp.org.uk  
Have developed “Outcomes model”  Portfolio of evidence to be kept, 

supported by reflective learning 
statements, peer review.  Use proformas 
and prompt questions. 

http://www.audiology.asn.au/CPDwebinfo.html
http://www.ibms.org/
http://www.pd-how2.org/
http://www.bohs.org/
http://www.csp.org.uk/
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Royal Institute of Chartered Surveyors 
www.rics.org  
 Offer online and paper-based Personal 

Development Plans for recording planned 
and achieved learning activities 

Chartered Management Institute 
www.managers.org.uk  
Online personal development plans Online tool enable members and their 

peers to assess skills, the build a CPD 
Profile for development 

Chartered Institute of Personnel and Development 
www.cipd.co.uk  
Personal development plans  
Financial Planning Association of Australia 
www.fpa.asn.au  
Largely input-based system, but also 
stresses importance of appraisal 

Policy document includes useful 
schematic of appraisal/training and 
development cycle 

Institute of Management Consultancy 
www.imc.co.uk  
Has no strict measurement criteria for 
CPD. 

Stresses importance of relevance and 
quality, as evidenced in CPD Plan and 
Log. 

UK Teaching Profession 
www.teachernet.gov.uk/professionaldevelopment/  
Complex, output-based system focusing 
on reflective learning and action research.  
System relies on considerable 
organizational support – i.e. would be 
applicable to large firm, but not to an 
SMP. 

Importance of peer review (e.g. 
classroom observations), 
mentoring/coaching and appraisal 
stressed.  

General Medical Council 
www.gmc-uk.org  
Stresses the importance of the annual 
appraisal, and the importance of the 
organization (many CPD opportunities 
arise at work). 

• shadowing the work of others;  
• being involved in clinical and 

professional supervision;  
• attending multidisciplinary team 

meetings;  
• visiting centres of excellence;  
• being or using a mentor;  
• learning from patients.  

 
 
 
 

http://www.rics.org/
http://www.managers.org.uk/
http://www.cipd.co.uk/
http://www.fpa.asn.au/
http://www.imc.co.uk/
http://www.teachernet.gov.uk/professionaldevelopment/
http://www.gmc-uk.org/
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3.2 In addition, information was also collected on the following professional bodies’ 

CPD systems: 
 

• CFA Institute – largely input-based system, but with an element of peer 
review for a sample of members each year. 

• Chartered Institute of Marketing – input-based 
• Chartered Institute of Taxation – input-based 
• Institute of Bankers in Ireland – input-based 
• Institute of Financial Services – input-based 
• Irish Taxation Institute – input-based 
• Law Society – input-based  
• Royal Institute of British Architects – input-based.  Members “rate” 

activities as to usefulness in developing skills from 1 to 4, and then multiply 
this by number of hours! 

• UK Actuarial Profession – largely input-based. 
 
3.3 This is by no means a comprehensive survey of professional bodies, compared with 

the PARN survey.  Time and access to resources, however, limited the scope of this 
initial review.    

 
4. Initial Findings 
 
4.1 Despite the limitations of the literature and website reviews conducted to date, it is 

possible to establish a number of initial findings.  The most important of these is 
that combination and output-based approaches to CPD do exist, at least to a limited 
extent.  These can be found, in particular, in the medical, engineering and teaching 
professions studied.  As the PARN survey reports, these seem to more prevalent in 
UK/Anglo-Saxon countries.   

 
4.2 A number of common elements of output-based CPD approaches can be identified 

from the literature and website reviews.  These include: 
 
 Promoting learning styles and behaviors 

• Importance of action learning.  Action learning refers to learning new ideas, 
skills and attitudes through work or other behavioral situations. It is about 
learning from doing, performing, and taking action. The action can be either 
mental (e.g. reflection) or physical (e.g. case studies). It often uses such 
devices as games, simulations, introspection, role playing, etc; 

• Focus on problem-based learning approaches (e.g. case studies – similar to 
action learning); 

• Importance of reflective learning. Reflective learning engages learners’ 
cognitive capacities and involves a greater or deeper degree of processing of 
material to be learned, as opposed to simple memorization (non-reflective 
learning);  

• Need for professionals to develop self-directed learning behaviours; 
• Use of personal development plans and learning portfolios. 
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Importance of workplace learning and assessment 
• Importance of workplace learning and employer support;  
• Importance of linking CPD to performance mgmt and appraisal processes; 
• Need for assessment of learning/development from peers, managers and self; 
• Important role for mentors/coaches; 
• Need for a wide range of non-traditional CPD activities to be recognised. 
 
Focus on learning outcomes (and providing guidance for determining these) 
• Importance of identifying and writing appropriate learning outcomes; 
• Usefulness of Bloom’s taxonomy (see Appendix to this paper for more 

details); 
• Need to develop a balance of self, peer and staff assessment; 

 
It is likely that these are areas the IAESB will wish to ensure are covered in any 
final IEP. 

 
4.3 The literature and website reviews have established that there is a considerable 

amount of guidance material available (especially online) for individual members of 
professional bodies in terms of building learning portfolios, reflective learning and 
types of non-traditional CPD activities, etc. There appears to be little guidance 
available for professions themselves, however, on implementing output-based 
approaches to CPD.   This suggests that this project (which aims to produce an IEP 
on the implementation of output/combination based approaches to CPD) will be of 
use to IFAC member bodies. 

 
4.4 Initial findings suggest that an IEP is likely to be based on action/reflective learning 

models, with Bloom’s taxonomy also providing an important foundation for 
member bodies in developing learning outcomes.  An alternative approach, which 
this paper has not considered, is the “re-certification” model, as used by airline 
pilots (where competence must be demonstrated on a regular basis to keep 
certification).   

 
 For IAESB Discussion 

 
Should the Task Force investigate re-certification models as part of this 
project? 
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5. Task Force Recommendations for Way Ahead 
 
5.1 The Task Force recommends the following steps for proceeding with this project: 
 
 a) Building on PARN Survey 

• Identify IFAC member bodies claiming to have adopted output-based CPD 
approaches through answers to Compliance Part 2 questionnaire, and 
investigate for approaches adopted/background material (ST, by end 
September); 

• Identify other professional bodies that have adopted output-based 
approaches to CPD, and collect background material (TF members/IAESB 
members, by end September); 

• Identify any common areas between workplace learning/assessment 
elements of this project, and the IAESB’s current Practical Experience 
project (ST, by end June); 

• Circulate this agenda paper to other interested parties (e.g. academics, firms) 
for comments and suggestions (TF members, deadline for comments mid-
September). 

 
b) Further IAESB Discussion 
• At IAESB’s next meeting in November 2006 (Istanbul).  Depending on the 

information collected at that time, the Task Force may recommend either 
beginning to draft an IEP itself or approaching an external 
academic/consultant to draft IEP. 

 
c) Development of IEP 
• Given the above, it is unlikely that the IAESB would receive the first draft of 

an IEP until February 2007 (if drafted by an external consultant) or June 
2007 (if drafted by Task Force members).  This suggests that a final IEP is 
unlikely to be issued until late 2007. 

 
 

For IAESB Discussion 
 
Are IAESB members satisfied with the approach suggested above, which 
recommends a delay in the production of an IEP to allow for further 
research to be conducted?   
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Appendix: Bloom's Taxonomy of the Cognitive Domain 
Beginning in 1948, a group of educators undertook the task of classifying education goals 
and objectives. The intention was to develop a classification system for three domains: the 
cognitive, the affective, and the psychomotor. Work on the cognitive domain was 
completed in 1956 and is commonly referred to as Bloom's Taxonomy of the Cognitive 
Domain although there were 4 other authors: M. Englehart, E. Furst, W. Hill, and D. 
Krathwohl. 

The major idea of the taxonomy is that statements of educational objectives can be arranged 
in a hierarchy from less to more complex. The taxonomy is presented below with sample 
verbs and a sample behavior statement for each level. In general, research over the last 40 
years has confirmed the taxonomy as a hierarchy with the exception of the last two levels. It 
is uncertain at this time whether synthesis and evaluation should be reversed (i.e., 
evaluation is less difficult to accomplish than synthesis) or whether synthesis and 
evaluation are at the same level of difficulty but use different cognitive processes. 

In any case it is clear that students can "know" about a topic or subject at different levels. 
While most teacher-made tests still test at the lower levels of the taxonomy, research has 
shown that students remember more when they have learned to handle the topic at the 
higher levels of the taxonomy. 
 

 LEVEL  DEFINITION  SAMPLE 
VERBS 

 SAMPLE 
BEHAVIORS 

 KNOWLEDGE 

 Student recalls or 
recognizes 
information, ideas, 
and principles in 
the approximate 
form in which they 
were learned. 

Recognize 
Match 

Memorize 
Repeat 
Select 
Write 
List  

Label 
Name 
State 

Define 

 The student will define the 
6 levels of Bloom's 
taxonomy of the cognitive 
domain. 

 COMPREHENSION 

 Student translates, 
comprehends, or 
interprets 
information based 
on prior 
learning. 

Illustrate 
Generalize 

Explain 
Summarize 
Paraphrase 
Describe 
Interpret 

 The student will explain the 
purpose of Bloom's 
taxonomy of the cognitive 
domain. 

 APPLICATION 

 Student selects, 
transfers, and uses 
data and principles 
to complete a 
problem or task 
with a minimum of 
direction. 

Practice 
Use 

Compute 
Solve  

Demonstrate 
Apply 

Construct 
Transfer 

 The student will write an 
instructional objective for 
each level of Bloom's 
taxonomy. 
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 ANALYSIS 

 Student 
distinguishes, 
classifies, and 
relates the 
assumptions, 
hypotheses, 
evidence, or 
structure of a 
statement or 
question. 

Diagram 
Debate 

Examine 
Analyze 

Categorize 
Compare 
Contrast 
Separate 

 The student will compare 
and contrast the cognitive 
and affective domains. 

 SYNTHESIS 

 Student originates, 
integrates, and 
combines ideas 
into a product, plan 
or proposal that is 
new to him or her. 

Plan 
Formulate 

Create 
Design 

Hypothesize 
Invent 

Develop 

 The student will formulate 
a classification scheme for 
writing educational 
objectives that combines the 
cognitive, affective, and 
psychomotor domains. 

 EVALUATION 

 Student appraises, 
assesses, or 
critiques on a basis 
of specific 
standards and 
criteria. 

 Evaluate 
Assess 

Use 
Judge 

Recommend 
Critique 
Justify 

 The student will critique 
the effectiveness of writing 
objectives using Bloom's 
taxonomy. 

 
 
Above description of Bloom’s Taxonomy taken from:  
http://www.coe.uh.edu/courses/cuin6373/idhistory/bloom_taxonomy.html,  
accessed June 26, 2006. 
 

http://www.coe.uh.edu/courses/cuin6373/idhistory/bloom_taxonomy.html
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