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INTRODUCTION 
1. This Issues paper summarizes the views of CAG members on strategic issues raised 

by the IAESB. CAG members are requested to comment on the summary of 
comments, identify any projects that the IAESB should consider in developing its 
next Strategic plan, and advise on the prioritization of these projects when the 
IAESB considers developing its next work plan. 

 
BACKGROUND  
2. The following provides a summary of the CAG members’ comments. 

 
1. Should the IAESB attempt to match each revised IES with a practice 

statement so as to provide implementation guidance? 
 

There is a range of answers to this question from “Yes” to “Not necessarily”, 
with a selection of qualifiers added. A few answers are conditional: “if changes 
to IES are significant”, “if users want it”, “as required”, “if it is necessary”. The 
majority state or imply support for the continued use of practice statements for 
some IES, particularly to support achievement of better education standards with 
the ultimate aim of producing/sustaining more competent professionals. This 
support was particularly expressed in contexts where there are challenges to IES 
implementation. However, the majority fall short of suggesting that EACH 
revised IES should be paired with a practice statement.  
 
It is noted that practice statements are available for IES 4 and 5, plus IT. It is 
also noted that the continually changing nature of both curriculum and practice 
could be addressed through regular updates of implementation guidelines rather 
than frequent changes to standards.  
 
One member considers the further use of practice statements to be worthwhile, 
to improve harmonization between learning and examining by setting out 
expectations.  
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 1.1 If so, what order and level of priority should the IAESB give to developing 
these practice statements? 

 
One member suggested a focus on IES 7 and 8. Another thought 5 and 8 (and 
not 3). A third thought 8, but also 1, 3, 5, 7. The final response thought 2, 3, 6 
(and not IES 1, 7, 8). There is little consistency in these priorities, which reflects 
the different interests of the member groups represented on CAG. IES 8 is given 
the highest priority by most CAG responses, followed by 3, 5, 7. Combined with 
the responses to question 1, there is a clear message to ask IFAC member bodies 
whether or not practice statements should be developed for each revised IES., 
However, it is not clear that this consultation is expected to generate any more 
definitive advice. 

 
2. Can you identify areas/aspects (of professional accountancy education) not 

currently covered by an IES that require the IAESB to develop standards? 
 

In general, there is satisfaction that the IES are comprehensive. One response 
indicated that IES 1 to 6 encompasses all possible roles of accountants.  
Whilst acknowledging that a set of accounting education standards could (and 
already does) cover a very broad agenda, some members proposed the 
following: 
• Standards focusing on education and development for specialist roles  
• Standards to support Educator development 
• Principles to guide exemption policies, mutual recognition and qualification 

equivalence policies and decisions 
• Quality standards for language translation of professional 

regulations/standards, curricula, examinations etc. 
 
3. How can IAESB bridge the gap/disconnect between professional accountancy 

programs and university accounting education programs? 
 
Most answers indicate a need to map/analyze the connections between the two 
types of program, within each jurisdiction. The aim is to understand the areas of 
overlap and those that form a natural sequence. One response indicates that it 
does not matter whether students are qualified via university programs and/or 
via professional education models. Assurance that the necessary competencies 
are acquired is the key. Another key issue identified here is acknowledgement of 
the potential of partnership between the university sector and professional 
bodies in delivering required competencies.  It is also suggested that IAESB 
could work more closely with Business School accreditation agencies (e.g., 
EFMD and AACSB) to ensure mutual understanding of goals, to exert influence 
on an increasingly powerful force in setting university Business School agendas  
and to achieve economies.  Moreover, as professional accounting bodies are 
responsible for specifying required competencies, they should monitor 
university programs to determine the appropriate credit to be given towards 
professional qualification. Gaps could be supplemented, and/or professional 
accounting bodies could remove the courses/institutions if they do not qualify. 
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Professional accounting bodies could also influence the emphasis of university 
education to a more practical one.  
 
However, it is also noted that universities are not IFAC members, and so IFAC 
does not have jurisdiction over them.  
 
It is suggested that IAESB identify a minimum of subjects and their content to 
apply across all members’ countries. One member focuses on developing 
countries, and indicates a need for IAESB to work with those professional 
accounting bodies to determine the extent of university education needed in 
those countries.   

 
4. How should the responsibility to assess skills be distributed among 

universities, employers and professional accounting organizations? 
 

It is agreed that there is no set or one ideal formula for this distribution. In fact, 
one member explicitly suggested that this is a very complex question given the 
range of traditions already established. The responses in many ways reflected 
different models with which CAG members are familiar (e.g., university degree 
dominating IPD provision versus professional bodies controlling educational 
requirements through to models that combine the two).  Some approaches to 
documenting and describing this responsibility, rather than prescribing it were 
offered, as follows: 
• Draw a timeline of professional development, starting with universities that 

select students and use examinations to assess their progress, through to 
employers that focus more on specific skills in practice using observation, 
and to professional accounting organizations that have a CPD focus 

• Give the primary responsibility to the professional accounting organization 
(or public oversight bodies) to specify competencies and map these to 
potential providers/facilitators (universities/PAOs/employers). Different 
models will apply depending on the quality of university courses and the 
education traditions in various jurisdictions. Specifics of ‘best provider’ 
could potentially vary without quality loss. 

• Avoid overlaps  
One member suggests that IAESB should focus on this topic (balance between 
university/employer and professional body driving skill and competence 
acquisition) to prescribe ‘best practice’.  It is also suggested that IAESB should 
support practical implementation where current practice may require a 
significant shift. 

 
4.1 What influences your beliefs/opinions in this area? 
 

Most CAG members are aware of models that work well in different countries, 
and also of different (but effective) models within one country.  One cites 
experience of working with a global development organization. 
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4.2 If different allocations of responsibility are appropriate in different contexts, 
what guides these allocations? 

 
History. Circumstances. Supply and demand. Funding considerations.  

 
5. How can the curriculum of professional accounting education programs be 

maintained or reduced given increasing pressures from emerging issues? 
 

Most responses recognize that there is always a tradeoff or a compromise in 
setting curriculums/curricula, replacing older material with newer issues over 
time. Some of the solutions to the inclusion of emerging issues proposed are:  
• Use a framework based approach to teaching principles-based accounting 

standards, so that principles rather than detailed content is learnt 
• Develop specialty designations 
 
Others consider that new material needs to be added, but that nothing should be 
deleted, indicating a very full and complex program. Suggestions for dealing 
with the challenges posed by this ‘curriculum creep’ are 
• use secondments for accountants into commerce and industry, for a general 

business understanding and appreciation of the regulatory framework 
• specialization at an early stage in the initial accounting education 
• Ensuring appropriately high entry standards. 

 
6. What type of guidance is needed for the development and deployment of 

competency frameworks for a professional accountancy education program? 
 

While one respondent suggested that it would be helpful for IAESB to develop 
competency maps and toolkits, many respondents did not explicitly address the 
question of what guidance, but offered suggestions on how an answer to this 
question might be found or suggested how such guidance might be developed 
• Survey the market place, get input from educators, align with new 

developments in accounting and auditing principles 
• Use frameworks already developed by IFAC members and translate them 

into multiple languages 
• Draw on “Common Content Project” outputs: learning outcomes, knowledge 

skills and attributes needed to provide the range of services offered by 
professional accountants 

 
7. Are accounting education models converging globally (or regionally)? 
 

It is agreed that IFRS and ISA (and the internationalization of the Big 4 and 
IFAC) are giving accounting education curriculums/curricula and programs a 
more uniform focus. ACCA is also contributing to this convergence. It is 
suggested that more work is needed with developing countries.  
 
However, a fundamental difficulty with the term ‘convergence’ was also 
articulated.  If it means that ‘different models should converge to common 
solutions,’ a doubt was expressed that this concept applies to education.  
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No comment is made on convergence of ‘the models’.  Perhaps this is because 
there is not a generally agreed definitive set of models. It is also noted by one 
respondent that the focus should not be on the models but on the competencies 
that they produce.  

 
8. Do you wish to identify other issues/projects that the IAESB needs to consider 

in developing its new strategic plan? 
 

A number of projects/issues were proposed by CAG members as follows: 
• More explicit engagement by IAESB with bodies struggling to implement 

IAESB standards in less supportive contexts  
• Research on compliance with education standards and development of 

targets 
• Promote harmonization of education and examination standards to avoid 

public and user confusion over what it means to be an accountant 
• How attractiveness of the profession to new entrants can be enhanced 
• Implications for accounting education of broader understanding of the role 

of accountants in areas such as corporate governance and sustainability 
• How to ensure that accountants keep up with changes in society and the 

business environment (e.g., general and practical understanding of business 
in a changing world, e-commerce, global reporting, valuation skills, risk 
management, multi-disciplinary approaches to problems, soft skills, practice 
management skills). 

• Researching whether or not there is a need to develop education 
requirements for accounting technicians 

• Quality requirements for educators 
• Project on scope and authority of education standards particularly beyond 

public practice. 
 

Finally, it is noted that the composition of the CAG needs to be more reflective 
of IFAC members, their geographic regions and diverse cultures and regulatory 
systems.  For example, the IAESB CAG could benefit from including more 
representatives from developing countries, and more non-Anglo-Saxon 
members.  

 
 
Summary of Issues Suggested by Comments 
1. Guidance: 

a. Provide regular updates on implementation guidelines and emerging 
knowledge for accountants in practice 

b. Seek input from IFAC member bodies on the prioritization of practice 
statements 

2. Education: 
a. Develop a standard for the role of educators/trainers/mentors 
b. Establish competency maps covering various approaches to professional 

qualification, including university education, practice and professional body 
training 
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c. Engage more directly with the university sector to agree on mutually 
beneficial strategies 

3. Compliance: 
a. Assess compliance by member bodies and develop targets 
b. Focus on supporting the training of accountants in developing countries, by 

sharing programs and resources, to enhance compliance 
4. Input to IAESB processes: 

a. Involve wider representation from cohorts/jurisdictions most likely to benefit 
from codifying best practice. 

 
DISCUSSION 
 
 
 
 
 
 
 
 
 
 
 

 
PROPOSED WAY FORWARD 
3. CAG comments/advice on projects and their prioritization will be brought to IAESB 

for its discussion of the next Strategy and Plan at its March 2011 meeting.  
 
 

Action requested: 
1) Do you now have any further views as a result of the summary of 

comments? 
 

2) What do feel is a reasonable priorization of projects for the IAESB to 
consider in actualizing its Work Plan? 

 


