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NOTE:  It is the taskforce’s intention that this paper will be accompanied by a 
short practical guide to the implementation of IES 1 

 
 
 

IES 1: ENTRY REQUIREMENTS TO 
PROFESSIONAL ACCOUNTING 
EDUCATION PROGRAMS 
PROPOSED GUIDANCE PAPER 

1.  Introduction 

From 01 July 2014 IFAC member bodies are required to specify entry requirements for 

professional accounting education programs that will provide a balance between offering 

potential students1 a reasonable chance of success in a professional accounting education 

program and not creating excessive barriers to entry. The 

rationale for the entry requirements needs to be clearly 

articulated to all relevant stakeholders and potential students 

need to be guided in terms of their chances of successfully 

completing a professional accounting education program.  

This paper sets out guidance to support member bodies in the 

determination, implementation, communication and on-going 

reflection of IES1. The paper proposes a principle based 

framework that member bodies can use to consider entry 

requirements to professional accounting education programs 

and the environmental factors that influence successful 

completion of the program.  

The framework makes use of an eco-systemic perspective and 

offers the member bodies a lens through which to determine 

entry requirements and identify factors in the environment that 

may influence throughput rates. The eco-systemic framework recognises and 

accommodates for the fact that different member bodies operate in different jurisdictions and 

under different regulations with differing mandates.  

 

2.  Eco-systemic model 

Eco-systemic theory works off the premise that systems are a set of interrelated parts that 

make up the whole. It provides a general analytical framework (perspective) for viewing an 

                                                
1 For the purposes of this document, the term “student” applies to those entering a university program 
or equivalent, a training program or a professional program. 



AGENDA 3-2 
 

Page 2 of 15 
 

organisation, structure, individual or context. For the purpose of this document, the  

eco-systemic perspective (See Fig 1) has been used to assist member bodies develop entry 

requirements to a professional accounting education program and to identify the 

environmental factors that may influence successful completion of the program.  

In this regard, the entire accountancy profession is considered the system and the 

development of entry requirements and factors that promote successful completion of the 

program will be viewed through the various sub-systems, namely,   

a) The Microsystem 

This is the first level in the system and is closest to the individual and the one in which they 

have direct contact. This will be the student and their individual abilities and traits. Most entry 

requirements are determined based on this system.  

b) The Mesosystem 

This consists of the interactions between the different parts of a person’s microsystem. The 

mesosystem will include sub-systems like family, friends, finances and other factors that 

impact directly on the individual.   

c) The Exosystem  

This system refers to a setting that does not involve the person as an active participant but 

still affects them. This includes decisions that have a bearing on the person but in which they 

have no participation in the decision-making process. For example, the policies and 

procedures that determine professional accounting education programs.  

d) The Macrosystem 

This system encompasses the environment in which the person lives and all other systems 

that affect them. This would include, amongst others, the world of work, the political 

environment and economic policies.  

The benefits of using an eco-systemic model are: 

 It ensures that entry requirements are considered within the interrelated context of 

the student, their environment and the environment in which the professional 

accounting education program is offered.  

 It allows member bodies with differing professional accounting education programs, 

mandates and public interest responsibilities to consider entry requirements within 

the context of their unique circumstances.  

The micro-system is the sub- system over which professional bodies have the most amount 

of control when it comes to entry requirements. For example, it is not uncommon for 

admission requirements to be based solely on grade point average or the attainment of a 

particular degree or qualification.  However, the eco-systemic approach articulates the meso, 

exo and macro systems as the context within which the individual operates and highlights 

how these systems have an influence on the individual.  The eco-systemic approach 

encourages professional bodies to consider the individual within the context in which they 
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operate. This approach also encourages professional bodies to influence the context with a 

view to creating the greatest opportunity for success.  

The setting of entry requirements should not be static as the context in which the individual 

operates is likely to be in constant flux. It may also be that different entry requirements are 

required for different contexts within one professional body.  

 

 

Fig 1 

3.  What does IES 1 require member bodies to do?  

IES 1 was established to prescribe the principles to be used when setting and 

communicating entry requirements to professional accounting education programs. In 

particular, the standard explains the principle of allowing flexible access to professional 

accounting education programs while ensuring that aspiring professional accountants have a 

reasonable chance of successfully completing the program.  

  

3.1  Reasonable chance of success   

The construct of a “reasonable chance of success” is based on the application of sound 

judgement that is fair and reasonable. The determination of what is considered a reasonable 

chance of success must be measured within an understanding of what factors enhance or 

detract from success. It is therefore about proportionality and the weighing of factors against 

each other. Member bodies should consider all the systemic factors that are unique to them 

and make an informed choice about the student population, the context in which the student 

is undertaking their studies, the teaching learning model, assessment practices and the 

program as a whole. A complete review of the systemic factors ensures that no single factor 
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leads to either accepting or excluding a student from admission. The key value of viewing 

IES 1 through the eco-systemic model is the opportunity to recognise that an applicant’s 

strength in one area may off set a weakness in another, therefore, allowing flexible access 

into professional accounting education programs.  

 

3.2.  Public interest 

The public interest is protected when professional bodies 

thoughtfully consider their entry requirements and give 

careful consideration to the factors that contribute to 

successful completion of a professional accounting 

education program. Ferrer de Valero’s (2001) research 

highlights the importance of understanding the factors that 

influence a student’s successful completion of an 

education program. If factors that improve success rates in 

accounting can be identified, pass rates can be improved 

to the benefit of all concerned. Specifically, students might 

be less likely to waste time and money in pursuit of 

studies to which they are not suited.  

Not only do poor entry requirements affect the institution but studies indicate that students 

pay emotional and personal tolls as well (Lovitts & Nelson, 2000). The overall impact of 

inappropriate entry requirements can never be fully quantified but the outcome results in loss 

to the economy, employers, institutions and the individuals concerned.  

 

3.3 Member body’s responsibilities 

Mandate and jurisdiction 

It is acknowledged that the setting of entry requirements is not always the direct 

responsibility of IFAC member bodies. However, member bodies are encouraged to explore 

meaningful ways to influence the entry requirements of service providers and partner with 

them in the development of entry requirements to ensure that those who enter the program 

have a reasonable chance of successful completion.  

It is also recognised that professional accounting education programs prepare professional 

accountants for a variety of different roles in the field of professional accountancy. The 

different roles that professional accountants undertake will have an impact on the entry and 

exit points on the learning continuum created through IES 2, 3, 4 and 5. This should be 

taken into account when considering entry requirements because the exit level of the 

program will be a relevant factor in determining the entry requirements.    

 

Communication  

Member bodies are also required to communicate the entry requirements to potential 

students and manage students’ expectation with regards to the entire program. In this 
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regard, member bodies should identify those factors (individual and environmental) that 

could promote successful completion of the program. Conversely, it also highlights those 

aspects of the program that may represent risk to certain students and assist the member 

body in mitigating such risks.  

It is the responsibility of the member bodies to provide clear, accurate and honest 

information to potential candidates about the time and financial commitment required to 

participate, the level of technical competence required to be successful and the factors that 

may hinder successful completion of the program. Information regarding through-put rates 

and the average time it takes for students to complete the program should also be made 

available.  

 

On-going reflection 

The need for on-going reflection is critical to the continued success of any education 

program. Member bodies should put mechanisms in place to regularly reflect on their entry 

requirements. Member bodies should review the professional accounting education 

programs both holistically and through the constituent parts. For example, member bodies 

should review the through-put rates of the program as a whole and review the various points 

at which candidates fail to successfully proceed to the next stage or drop out of the program. 

This analysis facilitates a diagnostic approach when considering all the factors that influence 

a candidate’s success or failure within the program. Annual reflection of the program is 

recommended to ensure that the entry requirements remain valid.  

 

4.  Factors that contribute to success 

In order to set appropriate entry requirements into a 

professional accounting education program, member 

bodies need to identify the range of factors that 

contribute to successful completion of the 

professional accounting education program. Once 

the factors that underpin success have been 

identified, the member body will be better positioned 

to set entry requirements that are relevant to their 

specific program and manage students’ expectations 

coming into the program.  

In order to assist member bodies we have conducted a literature review into the main factors 

that contribute towards successful completion of professional programs. We did not limit the 

study to professional accounting education programs but took a broader view of academic 

and professional programs. Please be advised that this is not an exhaustive list and member 

bodies are required to take their own unique circumstances into account when setting entry 

requirements.   
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Factors cited as those required for successful completion of a graduate program (A 

summary of the literature review) 

A review of the literature reveals a set of common themes that appear to predict academic 

success and successful completion of academic and professional programs. The literature 

review results have been grouped into the eco-systemic framework in the following manner2:  

a) Individual (Micro-system) 

b) Direct environmental influences (Meso-system) 

c) Institutional/program (Exo-system) 

d) Work environment (Macro-system) 

An overview of the factors gleaned from the literature, most common to each sub-system, 

will be discussed.  

  

4.1  Individual: Abilities and traits  

Personality 

Students’ personal characteristics were identified as important factors in successful 

completion of academic and professional programs. Many personality researchers have 

argued that personality traits account for a significant portion of variance in academic 

performance (Chamorro-Premuzic & Furnham, 2003; Duff, Boyle, Dunleavy, & Ferguson, 

2004; Furnham et al., 2003; Komarraju & Karau, 2005; Marsh et al., 2006; Martin et al., 

2006).  

Conscientiousness3 has been considered as the basic trait most closely linked to “will to 

achieve” (Digman, 1989). Recent meta-analysis 

pointed to conscientiousness as the strongest 

predictor of academic performance at both the 

secondary and tertiary levels of education, even 

after controlling for intelligence (Poropat, 2009). It 

is associated with sustained effort and goal setting 

(Barrick, Mount, & Strauss, 1993), both of which 

contribute to (1) academic success (Steel, 2007), 

(2) compliance and concentration on homework 

(Trautwein, Ludtke, Schnyder, & Niggli, 2006), and 

(3) time management and effort regulation in learning (Bidjerano & Dai, 2007).  

                                                
2 It must also be noted that the review included factors relevant to undergraduate, post-graduate and 
on-the-job programs as well as full-time, part-time, on-line and blended programs. Member bodies 
should consider the specific nature of their program when reading the summary of the literature study 
below. Factors that are most relevant to a certain delivery model have been highlighted.  
3 Forms part of the big five personality test. The big five personality traits are the most accepted and   
commonly used model of personality in academic psychology. 
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Openness4 has also been cited as a major correlate of academic achievement and success 

(Asendorph & Van Aken, 2003; Paunonen & Ashton, 2001), effective learning style (Duff et 

al., 2004), and higher academic aspirations (Rottinghaus et al., 2002). Furthermore, 

openness has been positively associated to final school grades and to strategies that 

emphasize critical thinking (Bidjerano & Dai, 2007; Komarraju & Karau, 2005), approach to 

learning (Vermetten, Lodewijks, & Vermunt, 2001) and learning motivation (Tempelaar, 

Gijselaers, Schim Van Der Loeff, & Nijhuis, 2007). Chamorro-Premuzic and Furnham (2003) 

found openness positively related to intelligence and intellectual curiosity.  

McCollum and Kajs (2007) assert that without motivation, very little learning or performance 

occurs. This contention is supported by a number of cognitive and behavioural theorists 

(Franken (2006), Festinger (1957), Yerkes & Dodson (1908).  Motivation5 is central to a 

student’s success. Motivated people have an innate sense of success and modify their 

behaviour to achieve their desired result. The behaviour demonstrated by individuals who 

are motivated usually includes: goal-setting, time management, dedicated study time and 

self-discipline. Motivation must also be seen as both a pre-existing trait and as one that is 

fostered in the professional accountancy education program. In essence, can a student be 

effectively motivated if the academic environment is lacking?  

 

Previous academic success 

The view held by psychologists, that what we have done in the past is a valid predictor of 

what we will do in the future (Galtone. 1982, Guthrie, 1944 and Owens, 1970), still holds true 

as a predictive measure of future performance and likely completion of an academic or 

professional program. Hence, previous academic performance is identified as an 

explanatory factor in professional accountancy education programs with explanatory factors 

being identified from both school and university (Harvey-Cook, 1995; Gammie, 1999, 2000) 

although the factors differed depending on the context.    

Consideration has also been given to previous academic performance in specific subjects as 

an explanatory factor for performance in accountancy examinations in a variety of contexts. 

Some studies identified that undertaking high school accounting results in superior 

performance in first year university accountancy education (Tho, 1994; Naser and Peel, 

1998, Rankin et al., 2003).  However, this benefit appears to be lost in later years of 

university with no significant relationship identified between high school accounting and 

performance in later year’s study of accountancy at university (Doran and Bouillion, 1991; 

Jackling and Anderson, 1998; Bartlett, Peel and Pendlebury, 1993; Gammie, Jones and 

Robertson-Millar, 2003).   

At university level, consideration has also been given to previous performance in specific 

subjects such as Mathematics (Gul and Fong, 1993; Ward et al., 1993; Tho, 1994; Koh and 

Koh, 1999; Bartlett, Peel and Pendlebury, 1993; Naser and Peel, 1998; Guney , 2009), 

                                                
4 Big Five Personality Test. Openness refers to how readily an individual will take on new 
experiences or accept of non-conventional ideas. It also speaks to an individual’s levels of 
creativity and attentiveness to inner thoughts and feelings. 
5 Directly linked to conscientiousness and openness 
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English (Gul and Fong, 1993; Ward et al., 1993;  Naser and Peel, 1998) and Economics 

(Bartlett, Peel and Pendlebury, 1993; Tho, 1994).  However, due to contradictory results 

from these studies, no overall conclusions can be drawn on whether or not there is a 

significant link between the study of these specific subjects and subsequent performance in 

university level accountancy education.   

The literature in this area highlights the fact that there are no hard and fast rules when it 

comes to individual performance and traits. Therefore, each professional body needs to 

identify what determines success for their particular program.  

 

4.2  Direct environmental influencers  

Study Time 

The literature supports the view that there is a correlation between the amount of study time 

and a student’s successful completion of an academic program. In a study by Schmelzer, 

Schmelzer, Figler and Brozo (1987) they found that persistent and active study was the most 

common reason that students gave for their academic success. Setting appropriate goals, a 

good study environment and effective time management were also considered important. 

This is directly linked to personality traits.  

 

Peer networks 

An increasing amount of research has examined the role of peer networks. A peer network is 

a large group of peers with whom students associate. Students in peer networks tend to be 

highly similar to each other (Cairns, Cairns, & Neckerman, 1989), which enhances the 

likelihood of influence by modelling. Sage and Kindermann (1999) found that peer groups 

tended to support or disapprove of peers' behaviours depending on whether the behaviours 

were consistent with group norms. Students with higher academic motivation and 

achievement tended to be members of groups more motivated for academic work and they 

received group approval for positive academic behaviours. Students who were in 

academically motivated groups were extrinsically motivated because when academic 

success was achieved, the group's approval acted as a reward. They concluded that peer 

networks played a significant and direct role in affecting academic success. 

 

Finances 

A number of research papers cited financial support as a factor that influences a student’s 

successful completion of a professional accounting education program. According to 

Hommandai (1990) inadequate allocation of funds in the third world has become an obstacle 

to graduate and post-graduate studies. Anderson and Cole (2001) stated that, in addition to 

other factors, financial pressures may cause stress, which in turn may cause adverse 

academic performance and cause students to suffer exhaustion.  
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Zeghal and Mhedhbi (2006) used economic growth in their study arguing that where a 

country’s level of economic growth is high, the social function of accounting becomes 

important. A high demand for professional accountants may lead to government agencies 

and other interested stakeholders to provide funding and other financial rewards for 

candidates to follow the professional accounting route. Such funding often leads to better 

social inclusion which is in the public interest.  

 

4.3  Institution/program 

Educational Support 

The literature indicates that students benefit from strong support from their tutors or lecturers 

(Tinto, 1990). Timely feedback on assignments was highlighted as a critical success factor. 

Quick turnaround of assignments is considered very important to a student’s continued 

motivation and for building self-confidence in their coursework.  

Hoskin & Goldberg (2005) focused on the students’ need to be connected. Their findings 

suggested that connection is the establishment of a relationship or a failure to do so, with 

faculty or fellow students. This is particularly true for part-time, distance or on-line programs 

where high rates of attrition are often attributed to feelings of isolation or abandonment and 

subsequent failure or drop-out.  

 

Alignment of program objectives to career aspirations 

The reputation, status and relevance of the degree for the country and economy become 

significant factors in the choices and motivation of students. The manner in which the 

designation is marketed and valued will determine the calibre and type of student that will 

want to participate in the professional accounting education program.  

Research has shown that students who are motivated by the final outcome of the program 

(i.e. the credentials or monetary reward) are more likely to succeed than those who are still 

unsure of their own career aspirations (Lent, 1994). Research in accounting education at 

undergraduate level has identified a relationship between both value of reward and 

successful completion of a professional accounting education program (Ott, Deines and 

Donnelly, 1988; Wooten, 1998).  

 

Course design and delivery features  

Another factor contributing to course completion was that of course design and delivery. 

Research reveals that full-time residential programs have the most successful throughput 

rates (Bernt & Bugbee, 1993). The nature of the course design and the delivery method will 

have an impact on the student’s success. Programs that are highly resourced, offer high 

levels of support and real-time feedback and are more capable of accommodating less 

prepared candidates than programs that lack resources and are less accessible to the 

student. Distance program providers report that students who participate in on-line 
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discussions and other interactive forums achieved better throughput rates than students who 

don’t participate.  

 

4.4 Work Environment 

Employer support 

The amount of support provided to students on a professional accounting education program 

from their employer has a direct effect on their chance of successfully completing a 

professional accounting education program (Perna & Dubois, 2010). Supportive employers 

are available for coaching, mentoring and counselling. Employers who provide students with 

sufficient study leave and remain empathetic to the needs of the student when scheduling 

work, generally have students who have sufficient time for study which results in a higher 

probability of success.  

 

5.  Applying systems thinking when establishing entry requirements  

A high level review of the literature indicates that there are numerous factors both internal 

and external to the student and the member body that will influence and have an impact on 

the probability of successful completion of a professional accounting education program. The 

fact that so many factors can be important is probably the main reason that single measures 

are, in themselves, not strong indicators of success. The literature study only presents the 

most common factors that have been gleaned from the research. Member bodies must 

consider additional factors that are unique to their jurisdiction and circumstances. 

To view the factors from an eco-systemic perspective provides member bodies with a model 

to assess their own unique circumstances. The model requires member bodies to consider 

the nature, purpose and public interest profile of its professional accounting education 

program within the context of the student, their immediate environment, the education 

program and the work environment. The model also requires member bodies to act in the 

public interest and manage students’ expectations with regards to the program and their 

probability of successfully completing the program. To knowingly admit students who, for 

whatever reason, have no chance of successfully completing the professional accounting 

education program would be unethical. Conversely, to deny students access to professional 

accounting education programs when they could potentially succeed is equally unethical.  

 

6. Using the model to determine entry requirements 

The next section of the paper sets out an example of a fictitious member body and highlights 

the factors that the member body may take into consideration. It also offers 

recommendations on how the entry requirements could be drafted. Remember that each 

sub-system is inter-related with the other sub-systems and what happens in one will have an 

impact on another.  
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The illustrated example that we offer for determining entry requirements does not include an 

exhaustive list of factors that contribute to success and member bodies are required to apply 

their own circumstances to the systems model. The example below has focused on the main 

themes taken from the literature study.  

 

 

 

The scenario 
 
The Professional Accountants of Country A (PAA) is a professional accounting 
organisation that offers a professional accounting qualification to aspiring 
professional accountants in the country.  
 
PAA requires all students to complete a recognised three year undergraduate degree 
in accounting before they may register for the PAA’s two year professional program.  
 
Students are also required to complete a training contract in the office of a PAA 
designated professional accountant. During the training program students are 
required to complete a training log book. Depending on the individual’s qualification, 
training can be done on the following basis:  

 No undergraduate degree – Five year training contract whilst studying 
towards an accounting degree.  

 Three accounting year degree but no professional program – Three year 
training contract. 

 
 
The University of Country A is the only recognised institution and it offers both a full 
time, residential program and a part-time distance program for the three year 
accounting degree.  
 
The university has a limited number of professional teaching staff and can only take a 
limited amount of full time students.  The majority of students are part-time.  
 
The PAA only offers a distance program for the professional program. The 
professional program usually takes two years to complete and can only be embarked 
on once the undergraduate degree is complete.   The professional program is 
managed through the PAA’s offices. The program is managed by a limited number of 
PAA staff members.  
 
Most students on the program will be working in an accounting firm and completing 
their training contract.  
 
 
Some face to face lectures are held for the professional program and PAA has 
developed an on-line platform for its students to interact with the program 
coordinators. Continual assessments are conducted through assignments. 
Examinations may only be written if 75% of all assignments have been submitted. 
Examinations are offered once a year and candidates may attempt the examinations 
as many times as they wish.  
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Country A is a third world country with a weak basic education system and other 
socio-economic issues. However, the country has a strong economy due to its 
thriving mining industry. The demand for professional accountants in Country A is 
high.  
 
 
Consideration of entry requirements 
 
Although the PAA does not have direct control over the university’s programs, it does 
recognise the university and therefore has an on-going relationship and partnership 
with the university to influence recruitment into the program and to ensure alignment 
with the teaching-learning model at the university and the assessment methodology 
used by PAA. 
 
 
PAA may consider entry requirements in the following manner: 
 
Micro-system 
 
Factors that may influence a student’s “reasonable chance” of successfully 
completing the program may include: 

 Cognitive ability 
 Ability to apply oneself 
 Motivation to study 
 Previous academic performance, either in totality or in specific subjects.  

 
PAA’s considerations 
 
The PAA should consider its current profile and investigate the individual factors that 
lead to successful completion of the professional accounting education program. The 
PAA could use the following as part of its application process to select candidates: 

 Request that potential students submit their academic results with the 
application form so that past performance can be reviewed.  

 Insist that potential students have certain overall grade point averages in 
subjects like mathematics and language (Vernacular). The determination of 
requirements must be evaluated within the context of the PAA’s professional 
accounting education program and based on consideration of the 
requirements for successful completion.  

 Get potential students to write a motivational essay for admission.  
 Get potential students to take a basic skills assessment.  

 
 

The next section refers to the contextual factors and provides some 
areas that the professional bodies could influence to promote 
throughput rates.  
  
Messo-system 
 
Factors that may influence a student’s “reasonable chance” of successfully 
completing the program: 

 Amount of time available for study 
 Peer Networks 
 Finances 
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PAA’s considerations 
 
PAA may consider the following as part of its application/information  process to 
inform candidates:  

 Inform potential students of the time requirements of the program and create 
an on-line diagnostic tool for them to assess their available time versus the 
actual time required. In particular, the distance students should be coached in 
this regard.  

 Provide opportunities for peer net-works though on-line platforms.  
 Inform potential students of the financial commitment required of them for the 

duration of the program. Ensure that all aspects of the program are included, 
e.g. learning material, books, computers, compulsory additional courses or 
programs. Assist students to consciously and diligently review their own 
finances. This is also part of life-long learning.  

 Provide links on the web-site to bursaries and other opportunities for funding 
or financial support.  

 
Exo-system 
 
Factors implicit in the program that may influence a student’s chances of success:  

 Support from within and outside of the program 
 Course design and delivery features 
 Career decisions 

 
PAA’s considerations 
 
PAA may consider the following when setting its entry requirement:  

 Resources available to present the program. This will impact on the number 
of students the program can efficiently and effectively accommodate.  

 The nature of the learning materials and assessments. Will impact on the 
grade point average required to enter the program.  

 Include a section on the web-site that provides career guidance.  
 
Macro-system 
 
Factors that may influence a student’s chance of success:  

 Employer support 
 Government support for the program through financial assistance. 
  

 
PAA’s considerations 
 
PAA may consider the following when setting its entry requirement:  

 Students that are employed full time may be required to get a letter of support 
from their employer. Such a letter could be used to manage expectations for 
both the employer and employee.  

 The financial support received from government and other stakeholders in the 
presentation of the program may provide for financial support for the member 
body which could facilitate acceptance of students that have possibly lower 
grade point averages because they can receive additional support.  

 The level of public trust and accountability placed on accountants with a PAA 
qualification. The higher the risk associated with the designation, the higher 
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the entry requirements may be due to the complexity and level of academic 
achievement required of the students in order to successfully complete the 
program.  

 
 
 
 
 
 
 
 
PAA’s final entry requirements and information that PAA will publish 
 

Requirement  Justification 

1. Must have a Grade 12 certificate or 
equivalent.  

Demonstration of the student’s previous 
academic performance.  

2. Must have 65%6 minimum for 
Mathematics and English. 
Transcripts must be included in the 
application.   

Demonstration of proficiency in subjects 
identified to perform successfully in the 
program. For example, Mathematics 
and English.  

3. Students without a school leaving 
certificate will be required to 
undertake a basic skills proficiency 
assessment. Only candidates with a 
score of 75% will be accepted.  

Provides an opportunity for those who 
did not have the resources to complete 
school to enter the program, i.e. flexible 
routes. However, reading, writing and 
mathematics skills must be on a par 
with those who have school leaving 
certificates.  

4. All students will be required to 
complete a time management and 
study skills program at the beginning 
of the program.  

Given the weak schooling system, most 
students would not have had the 
opportunity to learn time management 
or study skills. This discipline needs to 
be embedded early in the program.  

5. PAA will publish, on its website, its 
results, program competency 
framework and provide an overview 
of the financial and time commitment 
required of potential students.  

To create awareness of the time 
commitment, especially for the distance 
program students. It also assists 
students in understanding what the 
program is about and what outcomes 
will be required of them.  

6. PAA will publish on its website the 
names of firms or organisations that 
have bursary schemes or equivalent.  

To assist those students who require 
financial assistance. In addition, 
distance students will benefit from 
working in an accounting and auditing 
firm while studying.  

 
Other interventions the PAA could consider to ensure successful completion 
of the program: 
 

 Development of an early warning system to identify at risk students.  

 Draft a policy that holds candidates to a “learning agreement” that may 
include the number of lectures they must attend, the number of assignments 

                                                
6 The subjects and the required % will be established once the member body has analysed this to be 
valid in terms of its professional accounting education program. 
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they must submit and the minimum marks they must achieve to sit the final 
examination.  

 Provide on-line support and video lectures for distance candidates.  

 Set up a platform for students to interact with each other.  
 

 

 

 

6. In conclusion 

The setting of entry requirement into a professional accounting education program is a 

matter of judgement and should always be done with the public’s interest at heart. Member 

bodies should endeavour to set requirements that are fair to the students, society and the 

profession. In addition to the setting of entry requirements, member bodies should have a full 

understanding of the environment in which the student operates.  

Member bodies are encouraged to identify the individual characteristics that are pertinent in 

the determination of successful completion of the professional accounting education 

programs. The eco-systemic approach highlights the importance of the multi-faceted context 

within which the individual lives and the resulting influence the context has on success. 

Member bodies therefore need to be cognisant of these influences when setting entry 

requirements. Use of the eco systemic model can offer professional bodies positive 

outcomes, such as higher throughput rates, better allocation of resources and flexible 

pathways to admission.  


