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Committee: International Accounting Education Standards Board 

Meeting Location: IFAC Headquarters, New York, USA 

Meeting Date: June 17-19, 2013, beginning 8:30am. 

 

SUBJECT: 

 
Revision of IESs - Common Issues – Issues Paper 
(06/13) 

 

 

OBJECTIVES OF AGENDA ITEM 
1. The aim of this paper is to assist IAESB members in their discussion of common drafting 

issues relating to the development of revised drafts of International Education Standards 

(IESs) 2, 3, and 4. More specifically, the paper aims to (1) provide background information 

on the discussions of the Chairs and Secretaries workgroup, and (2) provide information to 

assist the IAESB in discussing issues related to common drafting issues for the revised IESs 

2, 3, and 4.  

 

BACKGROUND 

2. The Chairs and Secretaries Workgroup has met twice (March 8th in-person meeting and May 

30
th
 teleconference) since the March 2013 IAESB meeting to discuss issues arising from the 

revision of IES 2, 3, 4, and 8.  

3. The following Table provides a summary of the Chairs and Secretaries Workgroup’s 

discussions.  

Table 1. Summary of Chairs and Secretaries Workgroup’s Discussions  

Issues Date of Teleconference / Summary of Discussion 

Clarification of 
Introduction section 

 

March 8
th
 meeting:  

The Workgroup agreed the following editorial changes to improve clarity. 

Paragraph 2 

In addition, this IES will may be helpful to educational organizations, 
employers, regulators, government authorities, and any other stakeholders 
who support learning and development of professional skills of aspiring 
professional accountants. 

Paragraph 3 

This IES specifies the competence areas and learning outcomes that 
demonstrate describe the professional skills required of aspiring 
professional accountants by the end of IPD, while: IES 2, Initial 
Professional Development—Technical Competence, and IES 4, Initial 
Professional Development—Professional Values, Ethics, and Attitudes, 
specify other learning outcomes relevant to their areas of focus within IPD. 
Together, these IESs specify the learning outcomes that demonstrate 
describe the professional competence required of aspiring professional 
accountants by the end of IPD. 
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Objective paragraph 
and associated 
Explanatory Material 

May 30
th
 teleconference: 

Paragraph 6 
See Paragraphs 6-7 of the Discussion section of this paper 
 
Paragraph on Objective in Explanatory Material section 
The workgroup agreed the following wording to improve clarity and ensure 
consistency with proposed Objective paragraph: 
 
Establishing the technical competence that aspiring professional 
accountants need to develop and demonstrate Requiring that aspiring 
professional accountants achieve learning outcomes that demonstrate 
appropriate professional skills serves several purposes. 
 

Requirement on 
Learning Outcomes 
& Table A 

May 30
th
 teleconference: 

Requirement Paragraph on Learning Outcomes 
See Paragraphs 8-9 of the Discussion section of this paper 
 

Explanatory Material 
– Achieving 
Professional 
Competence 

March 8
th
 meeting:  

The workgroup agreed to clarify the achievement of professional 
competence by including the following sentence to the Explanatory Material 
paragraph A4 (IES 2), but deleting paragraph A5 to eliminate any 
duplication, 

 

There are many different ways to describe and categorize professional 
competence. Within these IESs, professional competence is the ability to 
perform a role to a defined standard.  Professional competence consists of 
technical competence, professional skills, and professional values, ethics, 
and attitudes. Each area of professional competence is further described by 
a set of learning outcomes in the relevant IES.  The aspiring professional 
accountant achieves professional competence through the integration 
of technical competence with professional skills, and professional 
values, ethics, and attitudes. 

 

Explanatory Material 
– Demonstrating 
Learning Outcomes 

March 8
th
 meeting:  

The workgroup agreed to explain how learning outcomes are expected to 
be demonstrated by clarifying Explanatory Material paragraph A8 (IES 2), 
as follows: 
 
The requirements for technical competence are set out as learning 
outcomes that establish the content and the depth of knowledge, 
understanding, and application required for each specified competence 
area. The learning outcomes are expected to be demonstrated within the 
context of a work or professional accounting education environment or 
professional accounting education program. 

  

Explanatory Material 
- Guidance on 
Learning Outcomes 

March 8
th
 meeting:  

The workgroup to provide additional guidance on learning outcomes by 
including the following paragraph: 
 
In the design of professional accounting education programs, the 11 
competence areas listed may not be identical to the names of 
prescribed courses or subjects. Also, the learning outcomes 
associated with one competence area (for example, financial 
accounting and reporting) may be achieved across more than one 
course or subject. The achievement of some other learning outcomes 
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(for example, those within information technology) may be across 
several different courses or subjects. In addition, the sequence in 
which the competence areas are included in a professional 
accounting education program may differ from the sequence 
presented in Table A. For example, economics is listed towards the 
end of the list of competence areas in Table A, but may be covered 
fairly early in a professional accounting education program. 

Explanatory Material 
– Development of 
Additional of 
Learning Outcomes 

March 8
th
 meeting:  

The workgroup agreed to clarify the wording of Paragraph A11 (IES 2) to 
improve understanding on changing the minimum proficiency levels and on 
providing additional learning outcomes as follows: 
 

In professional accounting education programs, an IFAC member body may 
choose to increase the minimum level of proficiency for some learning 
outcomes competence areas, and may develop additional learning 
outcomes or competence areas that are not specified in this IES. This may 
occur when an IFAC member body prepares professional accountants to 
work within a particular industry sector (for example, the public sector) or for 
a particular role (for example, a management accountant). The relative 
depth and weighting of the learning outcomes specified for any competence 
area may depend on the needs of individual IFAC member bodies and any 
requirements placed on them by regulatory authorities.   

 

Explanatory Material 
– Review of 
professional 
accounting 
education programs  

March 8
th
 meeting:  

The workgroup agreed to clarify the wording of Paragraph A12 (IES 2) to 
improve understanding on the review of professional accounting education 
programs as follows: 

 

The requirement to regularly review and update the professional accounting 
education program is a reflection of the rapidly changing complex 
environment within which professional accountants operate. For example a 
A typical review cycle may be undertaken for example, once every three to 
five years, but the following factors, for example,  may trigger the need for 
more frequent reviews, at least for elements of professional accounting 
education programs: 

• Changes in the specific roles the program is preparing aspiring 
professional accountants to undertake; and  

• Changes in legislation, regulations, and standards relevant to 
professional accountants. 

Appendix 1 – 
Classification of 
Proficiency Levels 

March 8
th
 meeting:  

The workgroup agreed to delete the mastery level of proficiency and make 
the following editorial changes to improve clarity of the Preamble and the 
descriptors of the proficiency levels. 
 

APPENDIX 1 
Classification of Proficiency Levels 

The Classification of Proficiency Levels supports the IAESB’s use of 

learning outcomes in its publications such as International Education 

Standards (IESs) 2, 3 and 4. The classification includes descriptors of three 

levels of proficiency for competence areas. These descriptors will help to 

set competence areas and learning outcomes to demonstrate technical 

competence, professional skills, and professional values, ethics, and 
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attitudes in a variety of professional accounting roles and specializations. 

Examples of indicative verbs are included to assist those who wish to 

develop learning outcomes additional to those in Table A. Each level of 

proficiency builds on the one that precedes it.   
 

Foundation  

Learning outcomes in a competence area focus on: 

 Defining, explaining, summarizing, and interpreting the underlying 
principles and theories of relevant areas of technical competence to 
complete tasks while working under appropriate supervision;  

 Performing assigned tasks by using the appropriate professional 
skills;  

 Recognizing the importance of professional values, ethics, and 
attitudes in performing assigned tasks; 

 Solving simple problems, and referring complex tasks or problems to 
supervisors or those with specialized expertise; and 

 Providing information and explaining ideas in a clear manner, using 
oral and written communications.  

Learning outcomes relate to work situations that are characterized by low 
levels of ambiguity, complexity and uncertainty. 
Indicative verbs used to construct learning outcomes typicallymay 
include: define, describe, distinguish, explain, identify, illustrate, interpret, 
list, perform, recognize, solve, state, summarize. 

Intermediate 

Learning outcomes in a competence area focus on: 

 Independently applying, comparing and analyzing underlying 
principles and theories from relevant areas of technical competence 
to complete  work assignments and make decisions; 

 Combining technical competence and professional skills to complete 
work assignments; 

 Applying professional values, ethics, and attitudes to work 
assignments; and 

 Assessing, researching, and resolving complex problems with limited 
supervision; and 

 Presenting information and explaining ideas in a clear manner, using 
oral and written communications, to accounting and non-accounting 
stakeholders. 

Learning outcomes relate to work situations that are characterized by 
moderate levels of ambiguity, complexity and uncertainty. 

In addition to those verbs used at the Foundation level, indicative verbs 
used to construct learning outcomes typicallymay include: analyze, apply, 
calculate, classify, compare, consider, interpret, prepare, prioritize, 
produce, select. 

Advanced 

Learning outcomes in a competence area focus on: 

 Selecting and integrating principles and theories from different areas 

of technical competence to manage and lead projects and work 

assignments and to make recommendations appropriate to 

stakeholder needs; 

 Integrating technical competence and professional skills to manage 

and lead projects and work assignments; 
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 Making judgments on appropriate courses of action drawing on 

professional values, ethics, and attitudes; 

 Assessing, researching, and resolving complex problems with limited 

supervision; 

 Anticipating, consulting appropriately and developing solutions to 

complex problems and issues; and 

 Consistently presenting and explaining relevant information in a 

persuasive manner  to a wide-range of stakeholders  

Learning outcomes at the advanced level relate to work situations that are 

characterized by high levels of ambiguity, complexity and uncertainty. 

In addition to those verbs used at the Foundation and Intermediate levels, 
indicative verbs used to construct learning outcomes typicallymay include: 
act, advise, anticipate, appraise, construct, design, develop, evaluate, 
integrate, lead, manage, negotiate, plan, recommend. 

 

 

4. Background Material from the March meeting is provided in Appendix 1. 

 

DISCUSSION 
5. The members of the Chairs and Secretaries workgroup of IESs 2, 3, 4, and 8 note that there 

are several issues relating to  the drafting of the revised IESs that should be dealt with before 
the Chairs make their individual presentations to the IAESB so as to mitigate repetition. In 
effort to prioritize the IAESB’s deliberations, these issues have been identified below for your 
consideration. 

 

Formulation of the Objective Statement 

6. The IAESB received the following ED respondents’ comments that requested the clarity of 

Objective statement be improved: 

Paragraph 6 states that “The objective of an IFAC member body is to provide aspiring 

professional accountants with the technical competence required to perform a role of a 

professional accountant.”, which is not appropriate for the following two reasons:  

Paragraph 6 should state the objective of the standard, not the objective of an IFAC member 

body. The objective of a professional institute is governed by the legal framework in its country 

and by its statutes, not by education standards.  

 

Furthermore, education is not in all countries carried out by IFAC member bodies. In some 

countries, IFAC member bodies have shared responsibilities in education with government 

authorities or educational organisations and in other countries IFAC member bodies are not at 

all involved in education (FEE). 

 
“ ….. we are concerned that the objective assigns responsibilities to the IFAC member bodies 

that are not always within their capacity, including in the institutional environment found in the 

United States. While professional associations continually coordinate and/or sponsor continuing 

education courses, IPD is not part of their mandate per se (AICPA).  

 

We have a concern regarding the way this paragraph is worded, particularly the use of the word 

‘provide’. Considering the situation of different jurisdictions, we would suggest rewording to the 

objective of an IFAC member body is to establish a framework and requirements for aspiring 

professional accountants to maintain and develop the technical competence (CICPA).  
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As currently worded it suggests a passive role for the aspiring professional accountant who is 

‘provided’ with technical competence by the IFAC member body. In our view the aspiring 

professional accountant should be positioned as more active in developing the technical 

competence while the role of the IFAC member body is to support and enable this process (DTT).  

 
7. In considering the above comments the members of the Chairs and Secretaries workgroup are 

proposing to the IAESB that the objective statement of an IES should state what a standard is 
seeking to achieve while the requirements of the IES should set out how it is to be 
accomplished. As a result the objective statement would set an obligation for aspiring 
professional accountants to develop and demonstrate technical competence, professional 
skills, and professional values, ethics, and attitudes to perform a role as a professional 
accountant.  

 

Requirement on Learning Outcomes 

8. ED respondents requested that the IAESB review how proficiency levels are presented in 

Table A of IESs 2, 3, 4, and 8. The intention of the IAESB in presenting this table was to 

assign a proficiency level to the overall competence area while allowing the flexibility to IFAC 

member bodies to assign specific levels of proficiency to individual learning outcomes 

statements.  

9. In addressing this issue the members of Chairs and Secretaries workgroup are proposing the 

following: 

 To clarify the 1
st
 sentence of the requirement on learning outcomes by identifying that 

IFAC member bodies prescribe learning outcomes for technical competence, 

professional skills, and professional values, ethics, and attitudes. 

 To identify the minimum level of proficiency for each competence area in the first column 

of Table A. In addition a footnote would be added to the bottom of the table and an 

explanation provided within the Explanatory Material section to explain that the 

proficiency level for the competence area describes the overall minimum level of 

proficiency expected to be achieved by the end of IPD.  

 Table A would be labeled as follows: Table A: Learning Outcomes for  [Technical 

Competence (IES 2) / Professional Skills (IES 3) / Professional Values, Ethics, and 

Attitudes (IES 4)] in IPD  

 

 These changes are illustrated as follows” 

Requirements 

Action Requested: 
The Chairs and Secretaries workgroup is proposing the following 
formulation of the objective statement: 

“The objective of this IES is to establish the [technical competence (IES 2) / 
professional skills (IES 3) / professional values, ethics, and attitudes (IES 
4)] which aspiring professional accountants need to develop and 
demonstrate in order to perform a role as a professional accountant.” 

 

1) Do you support the proposal of the IAESB Chairs and Secretaries 

workgroup? If not, what would you suggest in addressing this matter? 
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Learning outcomes for professional skills (Ref Para A8-A13) 

1. IFAC member bodies shall prescribe the learning outcomes for professional skills to 

be achieved by aspiring professional accountants by the end of IPD. These learning 

outcomes shall, at a minimum, include those listed in Table A. 

Table A: Learning Outcomes for Professional Skills in IPD  

Competence Area 
(Minimum Level of 
Proficiency

1
) 

Learning Outcomes  

(a)Intellectual 

(Intermediate) 

(i) Evaluate information from a variety of sources and 
perspectives through research, analysis and integration. 

(ii) Apply professional judgment, including identification of 
reasonable alternatives, involvement of individuals with 
sufficient knowledge and experience, objective 
consideration of contradictory information, and application 
of professional skepticism, to reach well-reasoned 
conclusions. 

(iii) Apply logical reasoning, innovative thinking and critical 
thinking to solving problems.  

(iv) Identify, evaluate, and recommend solutions to 
unstructured, multi-disciplinary problems. 

 
1
  The proficiency level for the competence area describes the overall minimum level 

of proficiency expected to be achieved by the end of IPD. 

 

 

 

Minimum Level of Proficiency 

10. To improve the understanding that the minimum level of proficiency is related to a competence, 

area the members of the Chairs and Secretaries workgroup has clarified the Explanatory 

Material section by: explaining the expectations to achieve the minimum proficiency levels; 

introducing the classification of proficiency level; and explaining how proficiency levels are set 

within a competence area.   

 

The Chairs and secretaries workgroup is proposing the following wording to explain the 

minimum level of proficiency 

 

                                                 
 

Action Requested: 
In addressing ED comments on the presentation of the proficiency levels in 

Table A the IAESB Chairs and Secretaries workgroup are proposing 

changes to: clarify the requirement on learning outcomes of IESs 2, 3, and 

4; the format and title of Table A; and to add a footnote and explanatory 

material that explains the concept of “minimum level of proficiency”.  

2) Do you support the proposal of the IAESB Chairs and Secretaries 

workgroup? If not, what action would you suggest in addressing this 

matter? 
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“A minimum level of proficiency has been assigned to each competence area and it is 

expected that aspiring professional accountants will achieve these minimum levels of 

proficiency by the end of IPD.  There are many ways to classify and to describe proficiency 

levels of learning outcomes.  The classification developed by the IAESB is described in 

Appendix 1 – Classification of Proficiency Levels. The proficiency level for the competence 

area describes the overall minimum level of proficiency expected to be achieved by the end of 

IPD. Some learning outcomes within the competence area may therefore be set at a lower of 

higher proficiency level. Learning outcomes within the same competence area may therefore 

have different proficiency levels.”  

 

 

Explanatory Paragraph to Provide Guidance on Learning Outcomes  

11. The Chairs and Secretaries Workgroup has addressed the need to improve the understanding 

of how learning outcomes are implemented in a professional accounting education program. 

The Workgroup is proposing to clarify the following paragraph in the Explanatory Material 

section by explaining their relationship with prescribed courses or subjects within an 

accounting program and giving examples to illustrate this relationship. This paragraph relates 

to IES 2 and would be adjusted to suit the other IESs. 

 

“In the design of professional accounting education programs, the 11 competence areas listed 

may not be identical to the names of prescribed courses or subjects. Also, the learning 

outcomes associated with one competence area may be achieved across more than one 

course or subject dedicated to that area. For example, the learning outcomes for Financial 

Accounting and Reporting may be achieved across two or more financial accounting and 

reporting courses or subjects. The achievement of some other learning outcomes may occur 

across several different courses or subjects, none of which may be devoted solely to that 

competence area. For example, the learning outcomes within Information Technology may be 

achieved through the integration of relevant material within courses that focus on management 

accounting and/or auditing and assurance. In addition, the sequence in which the competence 

areas are included in a professional accounting education program may differ from the 

sequence presented in Table A. For example, Economics is listed towards the end of the list of 

competence areas in Table A, but may be covered fairly early in a professional accounting 

education program.” 

 

Action Requested: 

The IAESB Chairs and Secretaries workgroup is proposing to clarify the 

minimum level of proficiency in the Explanatory Material section by: 

explaining the expectations to achieve the minimum proficiency levels; 

introducing the classification of proficiency level; and explaining how 

proficiency levels are set within a competence area.  This is demonstrated 

in the new wording in Paragraph 10 (IES 2). 

 

3) Do you support the proposal of the IAESB Chairs and Secretaries 

workgroup? If not, what would you suggest in addressing this matter? 
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Proposed Way Forward 
12. The Chairs and Secretaries Workgroup will include the suggestions of IAESB members in 

developing wording for the common paragraphs with the aim of contributing to the revised 

drafts of IESs 2, 3, 4, and 8.  

 

  

Action Requested: 

The IAESB Chairs and Secretaries workgroup is proposing to clarify how 

learning outcomes are implemented in a professional accounting education 

program by: explaining their relationship with prescribed courses or subjects 

within an accounting program and giving examples to illustrate this 

relationship. This is demonstrated in the new wording in Paragraph 11 (IES 2). 

 
4) Do you support the proposal of the IAESB Chairs and Secretaries 

workgroup? If not, what would you suggest in addressing this matter? 
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Appendix 1 

Additional Background Material 

Chairs and Secretaries Workgroup’s Teleconferences Held on January 14, 15, & 28 

2013. 

1 The following Table provides a summary of the Chairs and Secretaries Workgroup’s 

discussions from teleconferences held on January 14, January 15, and January 28.  

Table 1. Summary of Chairs and Secretaries Workgroup’s Discussions  

Issues Date of Teleconference / Summary of Discussion 

Merging of IESs 2, 
3, and 4 

 

January 14
th
 teleconference:  

Workgroup participants raised the following  concerns about merging IESs 
2, ,3, & 4: the potential length and complexity of a single IPD standard 
given the range of areas covered (e.g., technical competence, professional 
skills, values, ethics, and attitudes, practical experience and assessment); 
the existence of different stakeholders with interest in specific areas of IPD; 
and the importance of giving prominence to a focus on ethics education 
when developing aspiring professional accountants to provide services and 
advice to their clients. 

Workgroup participants indicated that this issue should be discussed with 
the CAG. 

 

Objective paragraph 
and associated 
Explanatory Material 

January 15
th
 teleconference: 

Workgroup participants agreed that an alternative of the formulation of the 
Objective statement should be developed that addressed the following 
issues:  ensure consistency with the scope paragraphs of the Introduction 
section which places emphasis on the IFAC member body; replace the 
word, “provide”; and,  use wording such as:  ‘the objective of this IES...’  
 
January 28

th
 teleconference: 

Participants expressed a mixed view on the formulation of the objective 
statement. It was pointed out that the current drafting guidelines reference 
the objective of an IFAC member body and the IAASB standards refer to 
‘the objective of the auditor. As a result the following alternatives were 
presented to the CAG for comment: 
 
Alternative #1: 
“The objective of an IFAC member body is that aspiring professional 
accountants develop the professional skills required to perform a role of 
a professional accountant.” 
 
Alternative #2: 
“The objective of this IES is to establish the requirements which will 
support aspiring professional accountants to develop and demonstrate 
the professional skills required to perform a role of a professional 
accountant.” 

 

Additional 
Explanatory Material 
to explain the 
requirement on the 
review of 
professional 
accounting 
education programs 

January 15
th
 teleconference: 

Workgroup participants agreed that additional wording should be included 
in the Explanatory Material section to explain factors to be considered in 
determining the frequency of the review. Some consideration of the factors 
was discussed in terms of program content as an input, the currency and 
relevancy of the program’s content 
 

January 28
th
 teleconference: 
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Workgroup participants generally  agreed with the following wording for an 
Explanatory Material paragraph: 

The requirement to regularly review and update the professional 

accounting education program is a reflection of the rapidly changing 

complex environment within which professional accountants operate. 

A typical review cycle may be undertaken  for example, once every 

three to five years, but the following factors, for example, may 

trigger the need for more frequent reviews, at least for elements of 

professional accounting education programs: 

 Changes in the specific roles the program is preparing aspiring 

professional accountants to undertake 

 Changes in legislation, regulations and standards relevant to 
professional accountants. 

 

Proficiency levels, 
competence areas 
and learning 
outcomes 

January 15
th
 teleconference: 

Workgroup participants reviewed some preliminary editorial suggestions, 
but indicated that this area needed further review, especially with respect to 
improving the understanding of how the assignment of verbs took place 
when developing learning outcomes. 
 
January 28

th
 teleconference: 

Workgroup participants suggested that the Mastery proficiency level should 
be deleted, but that that the issues should be discussed with the CAG. 
  
Workgroup participants also noted that readers needed to adopt a holistic 
view in understanding competence areas, which implies accepting a range 
of learning outcomes at different levels of proficiency. 
 
As a result workgroup participants agreed to present the following 
alternatives to the CAG for discussion: 
 
Alternative #1: Remove any references in the standards and the Appendix 
to the application of proficiency levels to individual learning outcomes, then 
in Table A identify the proficiency level of a competence area and explain 
the rationale for assigning the proficiency level of the competence area in 
the Explanatory Material section.  This could result in a reordering of the 
columns in Table A (Competency Area, Proficiency Level, Learning 
Outcomes) or a reduction to two columns in Table A (Competency Area 
and Proficiency Level, Learning Outcomes). 
 
Alternative #2: Delete the column on proficiency levels in Table A and let 
the description of the learning outcome provide guidance on expectations 
for level of proficiency. Thought would then be given to how to link Table A 
to the current Appendix in each standard. 

 

Additional 
Explanatory Material 
to explain the End 
Point for IPD 

January 15
th
 teleconference: 

Workgroup participants agreed that an additional wording should be 
included to discuss the end point of IPD and should consider the 
description of IPD from the Framework/Glossary 
 

January 28
th
 teleconference: 

In general participants agreed to the following wording on IPD, subject to 
the outcome of further discussion by the IAESB on whether general 
education should be kept as a component in IPD. 
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An aspiring professional accountant is an individual who has 
commenced a professional accounting education program as part of 
IPD.  IPD is the learning and development through which aspiring 
professional accountants first develop competence leading to 
performing a role of a professional accountant. IPD includes general 
education, professional accounting education, practical experience, 
and assessment. IPD continues until aspiring professional accountants 
can demonstrate the professional competence required for their 
chosen roles in the accountancy profession. IPD goes beyond 
knowledge of principles, standards, concepts, facts, and procedures at 
a given point in time. It includes the ability to integrate (a) technical 
competence, (b) professional skills, and (c) professional values, ethics, 
and attitudes. There are significant legal and regulatory differences in 
the point of qualification (or licensing) of professional accountants 
internationally; qualification may occur from very early to very late in a 
career. Each IFAC member body may define the appropriate link 
between the end of IPD and the point of qualification (or licensing) for 
its members. 

 

The inclusion of [professional skills] in IPD lays the base for the 
ongoing development and application of [professional skills] 
throughout the professional accountant’s career. Whilst this IES 
specifies the minimum level of proficiency expected of an aspiring 
professional accountant by the end of IPD it is expected that further 
development of [professional skills] may be the focus of Continuing 
Professional Development (CPD). 

 

Effective date January 15
th
 teleconference: 

Workgroup participants agreed that effective dates of IES 2, 3, 4 and 8 
should be aligned due to their interdependence and noted the IAESB 
decision at its October 2012 meeting. 
 

Assessment 
requirement and 
associated EM 

January 15
th
 teleconference: 

Workgroup participants agreed that additional wording was needed to 
address the role of ‘other stakeholders’ as a lead in to existing paragraph of 
the Explanatory Material. 
 

January 28
th
 teleconference: 

Workgroup participants reviewed proposed wording but suggested that the 
wording needed to be reviewed so as to remove emphasis on IFAC 
member bodies and other stakeholders. 
 

General Education January 15
th
 teleconference: 

Workgroup participants agreed that additional wording could be included in 
the Explanatory Material section to explain general education 
 

January 28
th
 teleconference: 

Workgroup participants reviewed the proposed wording and suggested that 
it be discussed with the CAG. 
 

Additional 
Explanatory Material 
to explain 

January 28
th
 teleconference: 

In general workgroup participants agreed with the proposed wording to be 
included in the Explanatory material section to clarify the components of 
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Professional 
Accounting 
Education Programs 

IPD: 
 
Professional accounting education programs are designed to support 
aspiring professional accountants develop the appropriate professional 
competence by the end of IPD. They may consist of formal education 
delivered through degrees and courses offered by universities, other higher 
education providers, IFAC member bodies, and employers, as well as 
workplace training. The design and implementation of the professional 
accounting education programs during IPD may therefore involve 
substantive input from stakeholders other than IFAC member bodies. 
  

 

February 2013 IAESB CAG Meeting 

2 Saleem Kharwa (IES 4 Task Force Chair) presented an Issues Paper to the CAG which 

included background information on issues that are common to IESs 2, 3, 4, and 8 as well as 

questions for discussion on the Exposure Draft. The following summarizes the discussion of 

CAG members.  

 

Merging of IES 2, 3 and 4 

CAG members expressed a mixed view on whether to consolidate IESs 2, 3, and 4. The 

majority of CAG members who supported the consolidation of IESs 2, 3, and 4 did so for the 

following reasons: 

 Consolidation of the 3 areas of IESs 2, 3, and 4 would support the view that competence 

requires integration of these areas.  

 Consolidation would assist to identify any commonality that exists among the three 

tables with the aim of deleting un-necessary overlap. 

 Consolidation would make it easier to use by various types of stakeholders.  

Several CAG members suggested that these three IESs be combined to assess what would 

be the pros and cons of this type of presentation. 

 

Those who did not support consolidation indicated that separate standards would make it 

easier to speak with various interest groups. Others indicated a concern about the 

complexity and length of a consolidated document, especially in terms of explaining learning 

outcomes for each of the 3 areas in the Explanatory Material section. 

 
The Mastery level of proficiency 
In general the CAG agreed with the removal of the Mastery level of proficiency. CAG 

members suggested that the advanced levels of proficiency needed to be reviewed to 

ensure that the construction of the learning outcome statement reflected the proper context 

and the right activity to demonstrate the learning outcome.    

 
Formulation of the Objective statement 
In general the CAG supported the 2

nd
 of 2 alternatives provided, which emphasized that the 

objective was that of the IES. Those CAG members supporting this alternative indicated that 
emphasis should be placed on the responsibility of the individual aspiring professional 
accountant. Some CAG members indicated that IFAC member bodies needed to be 
mentioned in the objective statement to ensure that they understood their obligations in the 
area of developing professional skills; other members, however, questioned why the member 
bodies should be included in the objective statement. An alternative formulation of the 
objective statement was suggested to address this issue: 
 

“The objective of this IES is to establish the professional skills required to perform a role 
of a professional accountant.”  
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Assignment of levels of proficiency 
CAG members expressed a mixed view on the assignment of levels for proficiency. Some 
members suggested that the learning outcomes should be placed in the Explanatory Material 
section as guidance. Other members suggested that the columns be re-arranged to place 
the proficiency level closer to the intended competence area. CAG members also suggested 
that the verbs used in the learning outcomes be reviewed as the range of activities occurring 
within the decision-making process was not properly represented.     
 
Alignment of the IAESB proficiency framework with other education qualifications 
frameworks 
CAG members agreed with the proposal of mapping the IAESB levels of proficiency to some 
of the commonly used frameworks and that the mapping should form part of a guidance 
project on learning outcomes. 
 

Chairs and Secretaries Workgroup’s Teleconference Held on February 20  

3 The Chairs and Secretaries Workgroup held a teleconference on February 20
th
 to discuss 

the CAG’s comments from its February 7-8
th
 meeting.  

Merging of IES 2, 3 and 4 

The IAESB Chairs and Secretaries workgroup has discussed this issue in depth and are 

recommending the proposal to not merge IESs 2, 3, and 4 at this time. It is suggested that 

before the next revision project begins, this issue should be reviewed with interested 

stakeholders to determine if the learning and development environment has changed so as 

to support the re-organization and presentation of standards to best meet their needs. 

The Mastery Level of Proficiency 

The IAESB Chairs and Secretaries workgroup has discussed this issue and are 

recommending the proposal to delete the mastery level of proficiency. 

 

Formulation of the Objective statement 

The Chairs and Secretaries workgroup proposed the following objective statement: 

“The objective of this IES is to establish the requirements which will support aspiring 
professional accountants to develop and demonstrate the professional skills required to 
perform a role of a professional accountant.” 

 
Assignment of Levels of Proficiency 
The Chairs and Secretaries workgroup proposed that Alternative #1 should be used for IESs 
2, 3, and 4. This approach recognizes that a minimum level of proficiency is required for a 
competence area by the end of IPD but that experience and CPD will enable professional 
accountants to further develop professional competence to meet increasing job 
responsibilities as their careers progress.  
 
Alignment of the IAESB proficiency framework with other education qualifications 
frameworks 
The Chairs and Secretaries workgroup proposed to map the IAESB levels of proficiency to 
some of the commonly used frameworks and that the mapping should form part of a 
guidance project on learning outcomes. 

 

 

 


