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IESs Maintenance Project 

Review of Respondent Feedback to the Exposure Draft and Proposed Actions 

Summary of responses 

Responses received from 11 respondents: 

Member body 6 ACCA, ANAN, ISCA, ICAEW, ICAP, JICPA 
Firms 4 BDO, DTTL, EYG, PWC 
Individuals  1 Langfield-Smith (ex-IAESB) 

Total 11  

 

Comments of support 

8 respondents provided direct comments of support for the project. 

 

General comments of note from respondents 

ICAEW – IAESB should be placed onto a care and maintenance basis.  General support for changes proposed, but noted the need for PAOs to consider 

possible impact of changes to key terms 

JICPA – significant repeated wording across different standards, suggest that IPD standards could be combined into a single standard, or at least that IES 2, 

3 & 4 could be combined 

JICPA – Suggest that the name of standards (IESs) should be changed to reflect specific focus – International Accounting Education Standards? 

JICPA – Recommend that the IAESB provide content of standards in electronic form, like the IESBA does. 

 

Significant issue identified (see Issues paper for further details) 

 Proposal to delete reference to  ‘by the end of IPD’ from objective paragraphs (and conforming changes elsewhere) in IES 2, 3, & 4 has received 

challenge from 2 respondents (ANAN, ISCA).  It was noted that, despite the conforming changes, all 3 standards still contain a number of references 

elsewhere to ‘by the end of IPD’.   

  



AGENDA ITEM 5-3 

2 
 

1. Amendments to changes proposed in the ED based on respondent feedback 

 

Based on respondent feedback the DWG proposes to make the following adjustments to the changes to the IESs detailed in the ED: 

 

# Std Para Current  change proposed  Revision suggested Feedback/rationale 

1-1 Framework 
IES 2, IES 3, 
IES 4 

Appendix 
1 

ApplyingRecognizing the importance of 
professional values, ethics, and attitudes 
in performing assigned tasks 

 

Recognizing and applying the importance 
of professional values, ethics, and 
attitudes in performing assigned tasks 

ANAN  
At Foundation level need to acquire the 
knowledge required prior to being able to 
apply it 
BDO 
Foundation and Intermediate levels 
descriptions are very similar (both 
“apply”) 
(Note ICAEW have concern about any use 
of ‘apply’ at this level 

1-2 IES 1, 2, 3 4, 
5, 6, 7 & 8 

Last para 
in scope 
section 

Definitions and explanations of the key 
terms used in the IESs and the 
Framework for Professional Accountants 
and Aspiring Professional Accountants 
(2015) are set out in the International 
Accounting Education Standards Board 
(IAESB) Glossary of Terms.  

Definitions and explanations of the key 
terms used in the IESs and the 
Framework for International Education 
Standards for Professional Accountants 
and Aspiring Professional Accountants 
(2015) are set out in the International 
Accounting Education Standards Board 
(IAESB) Glossary of Terms. 

BDO 
Align with correct name of published 
Framework 

1-3 IES 2, 3, 4 Various Deletion of ‘by the end of IPD’   See issues paper 

1-4 IES 5 A1 An aspiring professional accountant is 
an individual who has commenced a 
professional accounting education 
program as part of IPD. IPD is the 
learning and development through which 
aspiring professional accountants first 
develop competence leading to 
performing a role as a professional 
accountant. IPD includes general 
education, professional accounting 

An aspiring professional accountant is an 
individual who has commenced a 
professional accounting education 
program as part of IPD. IPD is the learning 
and development through which aspiring 
professional accountants first develop 
competence leading to performing a role 
as a professional accountant. IPD builds 
on includes general education and 
includes professional accounting 

Align with changes in other standards of 
positioning of general education. 
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# Std Para Current  change proposed  Revision suggested Feedback/rationale 
education, practical experience, and 
assessment. IPD continues until aspiring 
professional accountants can 
demonstrate the professional 
competence required for their chosen 
roles in the accountancy profession. 

education, practical experience, and 
assessment. IPD continues until aspiring 
professional accountants can demonstrate 
the professional competence required for 
their chosen roles in the accountancy 
profession. 

1-5 IES 6 7 The objective of this IES is to establish 
how to assess whether aspiring 
professional accountants have achieved 
an appropriate level of professional 
competence, in order to perform a role 
as a professional accountant. 

The objective of this IES is to establish 
how to assess ways of assessing whether 
aspiring professional accountants have 
achieved demonstrated an appropriate 
level of professional competence, in order 
to perform a role as a professional 
accountant. 

Langfield-Smith 
The term “establish how to assess” is a 
little awkward, so suggested change. 
 
PWC  
To align with other changes to use of 
‘demonstrate’ and ‘achieve’ 
 

1-6 IES 6 A4 Establishing how to assess whether 
aspiring professional accountants have 
achieved an appropriate level of 
professional competence by the end of 
IPD serves several purposes. It protects 
the public interest, enhances the quality 
of the work of professional accountants 
and promotes the credibility of the 
accounting profession. 

Establishing how to assess Assessing 
whether aspiring professional 
accountants have achieved 
demonstrated an appropriate level of 
professional competence by the end of 
IPD serves several purposes. It protects 
the public interest, enhances the quality of 
the work of professional accountants and 
promotes the credibility of the accounting 
profession. 

Langfield-Smith 
Again this reads a little awkwardly. 
Suggested alternative. 
 

PWC  
To align with other changes to use of 
‘demonstrate’ and ‘achieve’ 
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2. Additional amendments based on respondent feedback to ED 

 

Based on respondent feedback, the following additional amendments to the IESs are proposed by the DWG: 

 

# Std Para Current  wording Proposed change Feedback/Rationale 

2-1 Framework 
& Glossary 

31 Assessment—Measurement of professional 
competence developed throughout learning 
and development. 

Assessment—Measurement Assessment 
of professional competence developed 
throughout learning and development. 

Langfield-Smith 
To align with other changes of 
measurement/assessment proposed 

2-2 IES 3 A20 
(b) 

Training of workplace assessors in order to 

achieve consistency between assessors 

and equity between candidates; and 

Training of workplace assessors in order 

to achieve consistency between assessors 

and equity between candidates aspiring 

professional accountants; and 

JICPA 
Suggested edit 

2-3 IES 4 1 This IES prescribes the learning outcomes 

for professional values, ethics and 

attitudes that aspiring professional 

accountants are required to achieve by the 

end of IPD. 

This IES prescribes the learning outcomes 

that aspiring professional accountants 

are required to achieve by the end of IPD 

for professional values, ethics and 

attitudes. 

ACCA 
Is it possible for attitudes to be 
demonstrated? 
 
DWG proposal – restructure sentence to 
make clear that it is learning outcomes, 
not the attitudes that are required to be 
achieved. 

2-4 IES 4 A39 IES 6, Initial Professional Development – 

Assessment of Professional 

Competence provides the principles that 

apply to the design of assessment activities 

used to measure the achievement of  

professional values, ethics, and attitudes 

and other elements of professional 

competence. 

IES 6, Initial Professional Development – 

Assessment of Professional 

 Competence (2015) provides the 

principles that apply to the design of 

assessment activities used to measure 

the achievement of assess professional 

values, ethics, and attitudes and other 

elements of professional competence. 

JICPA 
Suggested edit to be consistent with other 
edits proposed in ED 

2-5 Glossary  Aspiring professional accountant—An 

individual who has commenced a professional 

Aspiring professional accountant—An 

individual who has commenced a 

professional accountancy accounting 

JICPA 
To align with other glossary terms related 
to professional accounting educuation 
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# Std Para Current  wording Proposed change Feedback/Rationale 

accountancy education program* as part of 

Initial Professional Development.* 

education program* as part of Initial 

Professional Development.* 
2-6 Glossary   Process measure Delete this term JICPA 

No use of this term in the IESs 
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3. Additional minor typographical changes   

Based on respondent feedback the following additional typographical/editorial changes to the IESs are proposed by the DWG: 

 

# Std Para Current  wording Proposed change Feedback/rationale 

3-1 Framework 30 IPD is the learning and development 
through which aspiring professional 
accountants first develop professional 
competence leading to performing a role 
of a professional accountant. 

IPD is the learning and development 
through which aspiring professional 
accountants first develop professional 
competence leading to performing a role 
as of a professional accountant. 

 

3-2 Framework 39 Assessment is used to gather evidence that 
the individual being assessed has 
demonstrated the professional 
competence to perform a role of a 
professional accountant.   

Assessment is used to gather evidence 
that the individual being assessed has 
demonstrated the professional 
competence to perform a role as of a 
professional accountant.   

 

3-3 IES 3 All Para numbering in ED document is 
incorrect (starts at 10) 

Correct numbering  

3-4 IES 4 A16 Within a professional accounting 
education program, professional values, 
ethics, and attitudes may initially be 
treated as a separate subject. However, as 
aspiring professional accountants 
progress, the integration of professional 
values, ethics, and attitudes with other 
subjects, encourages the recognition and 
consideration of wider ethical implications. 

Within a professional accounting 
education program, professional values, 
ethics, and attitudes may initially be 
treated as a separate course or subject. 
However, as aspiring professional  
accountants progress, the integration of 
professional values, ethics, and attitudes 
with other courses or subjects, 
encourages the recognition and 
consideration of wider ethical 
implications. 

Langfield-Smith 
To align with terminology used in A18 

3-5 IES 4 A39 
IES 6, Initial Professional Development – 
Assessment of Professional Competence 
provides the principles that apply to the 
design of assessment activities used to 

IES 6, Initial Professional Development – 
Assessment of Professional Competence 
(2015) provides the principles that apply 
to the design of assessment activities used 
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# Std Para Current  wording Proposed change Feedback/rationale 

assess the professional values, ethics, and 
attitudes and other elements of 
professional competence. 
 

to assess the professional values, ethics, 
and attitudes and other elements of 
professional competence. 
 

3-6 IES 5 3 A1. Practical experience refers to workplace 
and other activities that are relevant to 
developing professional competence. 
Practical experience is a component of IPD. 
IPD is learning and development through 
which individuals first develop professional 
competence to perform a role of a 
professional accountant. 

Practical experience refers to workplace 
and other activities that are relevant to 
developing professional competence. 
Practical experience is a component of 
IPD. IPD is learning and development 
through which individuals first develop 
professional competence to perform a 
role as of a professional accountant. 

 

3-7 IES 5 6 … Practical experience is a part of the 
lifelong learning that professional 
accountants engage to develop and 
maintain professional competence 
relevant to their role during CPD.  This is 
covered in IES 7,: Continuing Professional 
Development (2014). 

… Practical experience is a part of the 
lifelong learning that professional 
accountants engage in to develop and 
maintain professional competence 
relevant to their role during CPD.  This is 
covered in IES 7,: Continuing Professional 
Development (2014). 

Edits in Appendix A of ED not correctly 
reflected in Appendix B. 
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# Std Para Current  wording Proposed change Feedback/rationale 

3-8 IES 5 A8 A2. In determining what constitutes an 
appropriate balance between 

A3. professional accounting education and 
practical experience, IFAC member bodies 
may consider the following: 

A4. (a) Some professional accounting 
education programs that place a strong 
emphasis on practical application, such as 
traineeships, internships, cooperative 
education work periods, and secondments, 
may contribute to the practical experience 
requirement. 

A5. (b) Study for academic or professional 
qualifications is useful for acquiring and 
demonstrating professional accountancy 
knowledge. However, by itself, study does 
not necessarily demonstrate achievement 
of the professional competence to 
perform a role of a professional 
accountant. Experience gained at work 
equips aspiring professional accountants 
with many of the skills needed to become 
competent professional accountants. 

A6. (c) Practical experience may be obtained 
after completion of a professional 
accounting  education  program or 
concurrently with such a program. 

A7. In determining what constitutes an 
appropriate balance between 

A8. professional accounting education and 
practical experience, IFAC member 
bodies may consider the following: 

A9. (a) Some professional accounting 
education programs that place a strong 
emphasis on practical application, such as 
traineeships, internships, cooperative 
education work periods, and 
secondments, may contribute to the 
practical experience requirement. 
(b) Study for academic or professional 
qualifications is useful for acquiring and 
demonstrating professional accountancy 
knowledge. However, by itself, study 
does not necessarily demonstrate 
achievement of the professional 
competence to perform a role as of a 
professional accountant. Experience 
gained at work equips aspiring 
professional accountants with many of 
the skills needed to become competent 
professional accountants. 
(c) Practical experience may be obtained 
after completion of a professional 
accounting  education  program or 
concurrently with such a program. 

 

3-9 IES 5 A9 
A10 

  Check lettering of sub points in 
paragraphs  
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# Std Para Current  wording Proposed change Feedback/rationale 

3-
10 

IES 5 A21 Various activities can be used to assess the 
sufficiency of practical experience of 
aspiring professional accountants. 
Appropriate assessment activities may 
include workplace assessments as 
presented in IES 2, Initial Professional 
Development – Technical Competence, IES 
3, Initial Professional Development – 
Professional Skills and IES 4, Initial 
Professional Development – Professional 
Values, Ethics, and Attitudes their 
respective areas of focus within IPD. 

Various activities can be used to assess 
the sufficiency of practical experience of 
aspiring professional accountants. 
Appropriate assessment activities may 
include workplace assessments as 
presented in IES 2, Initial Professional 
Development – Technical Competence, 
IES 3, Initial Professional Development – 
Professional Skills and IES 4, Initial 
Professional Development – Professional 
Values, Ethics, and Attitudes in their 
respective areas of focus within IPD. 

 

3-
11 

IES 6 1 This International Education Standard (IES) 
prescribes the requirements for the 
assessment of professional competence of 
aspiring professional accountants are 
required to demonstrate by the end of 
Initial Professional Development (IPD). 

This International Education Standard 
(IES) prescribes the requirements for the 
assessment of the professional 
competence that of aspiring professional 
accountants are required to demonstrate 
by the end of Initial Professional 
Development (IPD). 

Edits in Appendix A of ED not correctly 
reflected in Appendix B. 

3-
12 

IES 8 A1 
Table 
B 

An individual or organization possessing 
expertise in a field other than accounting 
or auditing, whose work in that field is 
used by the auditor to assist the auditor in 
obtaining sufficient appropriate audit 
evidence. An auditor’s expert may be 
either an auditor’s internal expert (who is 
a partner or staff, including temporary 
staff, of the auditor’s firm or a network 
firm), or an auditor’s external expert. 

An individual or organization possessing 
expertise in a field other than accounting 
or auditing, whose work in that field is 
used by the auditor to assist the auditor 
in obtaining sufficient appropriate audit 
evidence. An auditor’s expert may be 
either an auditor’s internal expert (who is 
a partner* or staff, including temporary 
staff, of the auditor’s firm or a network 
firm), or an auditor’s external expert. 

Missing * in Appendix B 
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# Std Para Current  wording Proposed change Feedback/rationale 

3-
13 

IES 8 A3 CPD is a continuation of Initial Professional 
Development (IPD). IPD is the learning and 
development through which individuals 
first develop competence leading to 
performing the role of a professional 
accountant. 

CPD is a continuation of Initial 
Professional Development (IPD). IPD is 
the learning and development through 
which individuals first develop 
competence leading to performing a the 
role as of a professional accountant. 

 

3-
14 

Various Variou
s 

JICPA have provided a number of very 
specific suggestions on punctuation, 
formatting, and other changes of an 
editorial nature (see pages 50 to 53 of the 
Analysis of Comments) 

Various These changes will be processed as 
appropriate as part of the editorial 
process to finalise the standards. 
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4. Responses to other respondent feedback 

In addition to the recommended changes listed above feedback was received from respondents suggesting a number of additional changes.  The DWG have 

considered these matters and do not propose further changes for the reasons set out below. 

 

# Std Para Current  change proposed  Revision suggested Rationale 

4-1 Framework 
IES 2, IES 3, 
IES 4 

Appen
dix 1 

Learning outcomes at the foundation level 
relate to work environments situations that 
are characterized by low levels of 
ambiguity, complexity, and uncertainty.  
 
(Applies to Foundation, Intermediate and 
Advanced levels) 

 

Learning outcomes at the foundation level 
relate to work roles and tasks situations 
that are characterized by low levels of 
ambiguity, complexity, and uncertainty.  
 

ACCA 
‘environments’ is too broad – may not be 
understood to be specific to the role 
 
DWG recommendation – retain existing 
change  to ‘environments’, no other 
respondents expressed concern. 

4-2 Framework 26 The extent to which the different types of 
learning and development are used may 
vary. For example, during the initial stages 
of IPD more emphasis may be placed on 
education including professional accounting 
education, than in later stages of learning 
and development. During CPD the balance 
may shift more to learning and 
development through practical experience 
and training. 

The extent to which the different types of 
learning and development are used may 
vary. For example, during the initial stages 
of IPD more emphasis may be placed on 
education including professional 
accounting education, than in later stages 
of learning and development IPD. During 
CPD the balance may shift more to 
learning and development through 
practical experience and training. 

Langfield-Smith 
Should ‘learning and development’ be 
changed to IPD? 
 
DWG recommendation – no change.  The 
reference is intended to address learning 
and development potentially beyond the 
end of IPD and into CPD (as then more 
specifically addressed in the next 
sentence). 

4-3 IES 1 7 The objective of this IES is to establish 
educational entry requirements to 
professional accounting education 
programs that are fair, proportionate, and 
protect the public interest. 
 

No recommendation provided  ICAEW 
Concerned with the proposed objective of 
IES 1 (page 12) that the ‘objective of the 
IES is to establish educational entry 
requirements to professional accounting 
education programmes that are fair, 
proportionate, and protect the public 
interest’. It is unclear what interpretation 
stakeholders might place upon ‘protect 
the public interest’. We are concerned the 
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# Std Para Current  change proposed  Revision suggested Rationale 

phrase could be used to argue for a 
narrowing of the range of eligible entry 
routes, for instance insistence upon a 
relevant university degree. 
 
DWG recommendation – no change. No 
alternative provided, and concept of 
‘protect the public interest’ is contained 
within the current objective statement so 
is not new. 

4-4 IES 2 
IES 3 

6 
5 

The objective of this IES is to establish the 

technical competence that aspiring 

professional accountants need to develop 

and demonstrate in order to perform a 

role as a professional accountant. 
 

The objective of this IES is to establish the 

technical competence that aspiring 

professional accountants need to achieve 

develop and demonstrate in order to 

perform a role as a professional 

accountant. 
 

Langfield-Smith 
The terminology has been changed to 
from “demonstrate” to “achieve”. Should 
“develop and demonstrate” in Para 6 also 
be changed to “achieve” for consistency? 
 
DWG recommendation – no change.  
Changes made were to ensure we 
consistently describe professional 
competence as ‘developed and 
demonstrated’ through the ‘achievement’ 
of learning outcomes 

4-5 IES 2 
IES 3 

8 IFAC member bodies shall regularly review 

and update professional accounting 

education programs that are designed to 

achieve the learning outcomes in this IES. 

No recommended change Langfield-Smith 
Can programs be designed to “achieve” 
learning outcomes? Or is it that programs 
are designed to assist aspiring 
professional accountants to achieve 
learning outcomes? 
 
DWG recommendation – no change.  This 
is wording of a requirement, and so to 
change would be a substantive change.  
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# Std Para Current  change proposed  Revision suggested Rationale 

No other feedback has been received from 
respondents on this point. 

4-6 IES 2 9 IFAC member bodies shall establish 

appropriate assessment activities to assess 

the technical competence of aspiring 

professional accountants. 

No recommendation made ACCA 
Is the word 'assess' suitable for exams and 
PER as IES 2 competences can be achieved 
either way? 
 
DWG recommendation – no change. 
Aligns wording with the definition of 
assessment activities. 

4-7 IES 2 
IES 3 
IES 4 

 General change – replace ‘measure the 

achievement of’ with ‘assess’  

Use ‘evaluate’ in place of ‘assess’ ANAN 
ANAN is of the opinion that the use of the 
word "assessment" and "assess" is 
tantamount to tautology and as such the 
word "assess" in parag.9 of IES 2 should 
be substituted with "evaluate" as 
suggested is consisted with its usage in 
parag.40 of IES Framework, (2015). 
 
DWG recommendation – no change.  
Agree that there is some tautology here, 
but this change aligns with the definition 
of assessment activities. 

4-8 IES 4 1 Professional values, ethics and attitudes 

are the professional behavior and 

characteristics that identify professional 

accountants as members of a profession. 

They include the principles of conduct (i.e. 

ethical principles) generally associated 

with and considered essential in defining 

the distinctive characteristics of 

professional behavior. 

Professional values, ethics and attitudes 
include the principles of conduct (i.e., 
ethical principles) generally associated  
with and considered  essential in defining 
the distinctive characteristics of 
professional behavior. 

EYG 
These sentences seem to suggest that 
professional values, ethics and attitudes 
are the defining characteristic for 
professional accountants, rather than the 
full range of competencies expected. 
 
DWG recommendation -  no change.  This 
change was to align with IES 2 and IES 3 
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# Std Para Current  change proposed  Revision suggested Rationale 

which include the glossary definition of the 
respective element of professional 
competence in the opening para of the 
standard. To change the wording would 
necessitate a change in the definition of 
professional values ethics and attitudes. 

4-9 IES 6 1 
This International Education Standard (IES) 
prescribes the practical experience that 
aspiring professional accountants are 
required to complete by the end of Initial 
Professional Development (IPD). 

No recommendation provided Langfield-Smith 
This first Scope paragraph refers to “the 
practical experience that aspiring 
professional accountants are required to 
complete”, whereas Para 10 (the 
Objective) refers to “the practical 
experience that is sufficient for aspiring 
professional accountants”. I am not sure 
why these two expressions would differ. 
Should the wording be changed to be 
more consistent? 
 
DWG recommendation – no change.  Para 
1 provides an overall summary of the 
focus of the requirements, while para 10 
addresses the objective of the standard.   

4-
10 

IES 5 13 IFAC member bodies shall establish their 
preferred approach to measure  practical  
experience  using  one  of  the  following  
three approaches: 

 output-based; 

 input-based; or 

 a combination approach. 

See comments ANAN 
ANAN is of the opinion that the phrase 
"Combination Approach" in parag.13 of 
IES 5 should be changed to "Combinatorial 
Approach". The word "combination" is not 
an adjective. 
 
DWG recommendation – no change.  
Possibly grammatically correct, but 
“combinatorial” is not a commonly 
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# Std Para Current  change proposed  Revision suggested Rationale 

understood word, and combination 
approach is used elsewhere in the IESs. 

4-
11 

IES 5 A1   EYG 
IES 5 Paragraph A1, explains Initial 
Professional Development (IPD). This 
explanation is included in the explanatory 
material section of IES 5. This is 
inconsistent with the approach in IES 4, 
where the subject matter of the IES is 
defined in more detail earlier in the 
standard. In IES 4, an explanation of 
professional values, ethics and attitudes 
has been added to paragraph 1.  
Therefore, we suggest the Board review 
the placement of the explanation of IPD in 
IES 5. 
 
DWG recommendation – no change.  On 
review it is not clear what this comment is 
based on.  The positioning of content on 
IPD is consistent between IES 5 and the 
other IPD standards including IES 4. 

4-
12 

IES 5 A3 Sufficient practical experience has a blend 
of depth and breadth, knowledge and 
application and, where appropriate, 
integration of material from different areas 
applied to a range of situations and 
contexts. The breadth of practical 
experience is affected by factors such as: 
nature of role; level of complexity; national 
or local laws; requirements of regulatory 
authorities; and the public’s expectation for 

See comments ICAEW 
Further clarification on the definition of 
complexity as a substitute for proficiency 
would also be useful, as this change may 
also impact the scope of practical 
experience. Proficiency and complexity 
are not synonymous, and further 
explanation could clarify the difference in 
proficiency versus complexity as a factor 
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# Std Para Current  change proposed  Revision suggested Rationale 

professional competence. The depth of 
practical experience is affected by factors 
such as the variety and complexity of tasks 
as well as the level of supervisory and 
monitoring support. 

that affects the breadth of practical 
experience. 
 
DWG recommendation – no change.  No 
other comments on this issue, and no 
change to wording proposed. 

4-
13 

IES 6 4 Deletion of reference to IES 8  ACCA 
ACCA would question why IES 8, 
Professional Development for 
Engagement Partners Responsible for 
Audits of Financial Statements, specifies 
the  assessment requirement for aspiring 
engagement partners is going to be 
deleted? 
 
DWG recommendation – no change.  IES 8 
does not contain an assessment 
requirement or refer to aspiring 
engagement partners. 

4-
14 

IES 7 5 In addition to education, practical 
experience, and training, CPD also 
includes learning and development 
activities, such as (a) coaching and 
mentoring, (b) networking, (c) 
observation, feedback, and reflection, 
and the (d) self-directed and 
unstructured gaining of knowledge. 

In addition to education, practical 
experience, and training, CPD also 
includes learning and development 
activities, such as (a) coaching and 
mentoring, (b) networking, (c) 
observation, feedback, and reflection 
reflective activity, and the (d) self-
directed and unstructured gaining of 
knowledge. 

ISCA 
To align the words with the proposed 
change from “reflection” to “reflective 
activity”, which is consistent with the 
IAESB Glossary of Terms, we suggest 
similar update to IES 7 Paragraph 5. 
 
DWG recommendation – no change.  
Agreed that scope of IES 7 changes should 
be limited to error correction, and other 
changes should be included in wider 
project to revise IES 7.  Will pass this 
recommendation to IES 7 Task Force. 
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# Std Para Current  change proposed  Revision suggested Rationale 

4-
15 

IES 8 A16 Deletion of ‘professional development’  ACCA 
ACCA would question why professional 
development is going to be deleted? 
 
DWG recommendation – no change.  
Professional development has been 
changed to learning activities, as it is 
explaining what was involved in CPD, and 
use of ‘professional development which 
made the sentence a circular reference. 

 

  


