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Committee: IAESB Consultative Advisory Group 

Meeting Location: IFAC Headquarters, New York, USA 
Meeting Date: September 28-29, 2015 

SUBJECT: Issues Paper: Future Framework/Standards and 2017-
2021 IAESB Strategy (09/15) 

 

INTRODUCTION 
1. The aim of this paper is to assist IAESB CAG members in their discussion of issues related 

to the development of a 2017-2021 IAESB Strategy. 
 
2. This agenda item contains the following materials: 

 
Agenda Item 6-1 Future Framework/Standards and-2017-2021 IAESB Strategy- 

Issues Paper (09/15) 

Appendix 1 IAESB CAG Working Group Report To IAESB Steering 
Committee (09/15) 

Appendix 2 Draft Consultation Paper on the IAESB Future Framework and 
Standards (07/15) 

BACKGROUND 
 

3. The following provides an update on the work to develop a draft of the IAESB Consultation 
Paper on IAESB Future Framework and Standards. 

 
   

Meeting/Teleconference Timing Activity 
IAESB Steering 
Committee Meeting 

April 
2015 

• Discussion on IAESB’s future work in the 
context of public interest needs 

• Request of the CAG to develop a report to 
identify potential areas in accounting 
education where the IAESB’s work would 
serve the public interest 

IAESB CAG 
Teleconference Meeting 

May 2015 • Setting the composition of CAG’s Workgroup 
and its mandate to develop the report 
requested by the IAESB Steering Committee 

CAG Workgroup 
Teleconference meeting 

June 
2015 

• Discussion on proposed areas for future 
IAESB work, evidence supporting these 
areas, and questions or issues to be 
considered in the preparation of CAG 
Workgroup report 

IAESB Steering 
Committee 
Teleconference meeting 

June 
2015 

• Discussion of the content, format, and 
handling of the Consultation Paper, 
including the input from the CAG 
Workgroup 

IAESB Steering July • Discussion of CAG Workgroup’s report 
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Committee / Taskforces 
meeting 

2015 • Discussion on a draft Consultation Paper 
• Request to the CAG Workgroup to 

enhance its report with further thinking in 
areas on Continuing Professional 
Development and Competence-Based 
Education  

CAG Workgroup 
Teleconference meeting 

August 
2015 

• Discussion on the extant IES 7 and 
whether it is “fit for purpose” given 
developments in the areas of CPD and 
CBE 

• Discussion on Workgroup’s 
recommendations on CPD to enhance its 
report 

 
 
4. For purposes of CAG’s discussion, the Discussion Section of this paper has been 

developed into 3 parts: (a) Criteria for New/Revised IESs; (b) the CAG Workgroup’s 
Report; and (c) Draft IAESB Consultation Paper on the IAESB’s Future Framework and 
Standards. 

 
DISCUSSION 

(a) Criteria for New/Revised IESs 
 

5. As a result of its discussions at its April 2015 meeting the IAESB agreed the following criteria 
for revising and developing new IESs. 
 
Revision of extant IESs 
With regard to the potential revision of standards, is the extant IES:   
• fit for purpose?  
• necessary?  
• continuing to add value to or impact on the profession? 
• are there sufficiently significant developments in professional education that risk making 

the standard obsolete?  
 

Development of New IESs 
With regard to the creation of a proposed new standard, is the topic justified in terms of: 
• The protection and furtherance of the public interest 
• stakeholder demand? 
• sufficiently significant developments in the accountancy profession? 
• the rectification of an anomaly or omission in the current standards? 

 
6. The IAESB CAG Workgroup agrees with the proposed criteria and has no further 

suggestions on the content of these proposed criteria. The Workgroup, however, 
expresses it concern that the proposal suggests a standing item be added to the agenda 
of every Board meeting which we feel would lead to a process which is ad hoc and possibly 
uncontrolled. Such an outcome could be at odds with the published work plan and 
consultation process. Therefore, the Working Group feels the “Criteria” can be enhanced 
with by (a) articulating a clear, transparent process that outlines a formalized review 
process for each IES and (b) including exploratory discussions on new/emerging issues.  
The review process of existing IESs should be systematic and conducted on a publicly 
disclosed time frame. The review process must seek to collect reliable evidence drawing 
on inputs from member bodies, accounting practitioners, accounting educators, regulators, 
etc. such that any subsequent decisions/actions flowing from the review process are 
evidence based. 
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(b) CAG Workgroup’s Report 
 

7. The CAG Workgroup submitted its preliminary report to the IAESB Steering Committee for 
discussion at its July in-person meeting. This report provides advice on: (i) matters arising 
from the IAESB Issues Paper, Criteria for New and Revised Standards (See Agenda Item 5 
of the April 2015 IAESB meeting); and (ii) future opportunities, gaps, issues, or emerging 
trends that may impact the implementation of the current IESs and provide the basis for the 
possible development of new or revised standards. The report was well received by IAESB 
Steering Committee members and formed an important part of the discussion on emerging 
issues. Of particular interest by the Steering Committee were the areas of Continuing 
Professional Development and Competence-based Education.    
 
Continuing Professional Development 
Steering Committee members recognized the continuing deficiencies in the redrafted IES 7, 
whereby the optional approaches to CPD measurement are at odds with output-based 
measures and the learning outcomes approach promoted in the revised standards. In 
addition, there is growing use of CPD compliance as a mechanism for periodic recertification 
by a number of PAOs. 
 
Competence-Based Education 
Steering Committee members also noted that professional education is moving towards 
competency based models of various types. A competency based approach is closely 
aligned with the learning outcomes focus of the revised standards. There is much objective 
evidence for the effectiveness of this approach, and it is proposed that the Board considers 
producing guidance for educators on its adoption, and with it the inclusion of a range of 
pathways to professional qualification (including apprenticeships, experiential routes, the 
recognition of prior learning and the modular, credit-based structures that enable its 
implementation). 
 
The IAESB Chair requested that the CAG Workgroup develop the suggested areas of 
continuing professional development and competence-based education for further 
consideration by the IAESB at its November meeting. 
 

8. The CAG Workgroup has deliberated on these suggested areas and enhanced the 
Workgroup report (See Appendix 1). The report now identifies some of recent developments 
in CPD, the progress of other professions on CPD, and the need to recognize and integrate   
non-traditional learning methods such as “credit for life experiences” in education and 
assessment areas. In addition, the Workgroup has included recommendations that address 
these areas.   

  

Action Requested: 
1. Do you agree with the CAG Workgroup’s proposal to articulate a process 

and provide a timeline when proposing revising or developing new IESs? 
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(c) Draft IAESB Consultation Paper on the IAESB’s Future Framework and 
Standards 

 
9. As a result of the Steering Committee and taskforces deliberations on the CAG Workgroup 

report at its July meeting, a draft Consultation Paper on the Future Framework and Standards 
(See Appendix 2) was developed. The draft consultation paper sets out the “mega trends” 
affecting the profession, highlights future demands relating to accountancy education, and 
proposes future work on existing standards, new standards, and “thought leadership” products. 

 

 

Action requested:   
4. Are the mega-trends identified in Appendix 2 complete? What do you 

see as mega-trends that will be affecting the area of professional 
accounting education? 
 

5. What are the most compelling areas for new standards or 
authoritative work, and why? In particular, in what specific way do you 
believe a new standard(s) from the IAESB on the identified area would 
serve to improve accounting education (as opposed to another 
initiative, or action by others that serve roles in accounting 
education)? 
 

6. Have we proposed the right criteria for identifying and determining 
new work? 
 

7. What is your views on the merits and validity of the IAESB engaging 
on “standards of education”, as distinct from specific accounting 
education standards? 
 

8. What stakeholders in particular do you believe are critical to solicit 
input on the above? What advice do you have on the consultation 
process to ensure maximum relevant participation and feedback, and 
what assistance might the CAG Representatives provide? 

Action Requested: 
 

2. Do you agree with the recommendations of the CAG’s workgroup 
report? If not, what modification would you suggest and are there 
other areas for future IAESB work that need to be explored in the 
CAG Workgroup report?  
   

3. What type of evidence is needed to support the IAESB decision-
making for future IAESB work? Can you suggest examples of 
evidence for the suggested areas of future work? 
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PROPOSED WAY FORWARD 
 
10. The CAG’s advice will be used to develop a final version of the Report to the IAESB and 

inform the Board’s discussion on revising the Consultation Paper at its November 2015 
meeting.   
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Appendix 1. IAESB CAG Working Group Report to IAESB Steering Committee 
 

IAESB CAG WORKING GROUP’S  
REPORT TO IAESB STEERING COMMITTEE 

 
A CAG Working Group on Emerging Issues was formed in late May to prepare recommendations to 
the IAESB Steering Committee on the following two items: 

1. Provide feedback on the IAESB Issue Paper, “Criteria for New and Revised Standards.” 
2. Identify future opportunities/gaps/issues/emerging trends that may impact implementation of 

the current IESs and/or provide the basis for the possible development of new or revised 
standards.  

 
The following details the CAG Working Group feedback. 
 
A. IAESB CRITERIA FOR NEW/REVISED STANDARDS: 
 

The IAESB Issues Paper “Criteria for New and Revised Standards” dated April 2015, offers the 
following for consideration as criteria: 

 
• With regard to the potential revision of standards, is the extant IES: 

o Fit for purpose? 
o Necessary? 
o Continuing to add value to or impact on the profession? 
o Are there sufficiently significant developments in professional education that risk making 

the standard obsolete? 
 

• With regard to the creation of a proposed new standard, is the topic justified in terms of: 
o The protection and furtherance of the public interest? 
o Stakeholder demand? 
o Sufficiently significant developments in the accountancy profession? 
o The rectification of an anomaly or omission in the current standards? 

 
The CAG Working Group does not have any recommendations for revision of the specific wording 
above. However, the Working Group expresses concerns that the proposal requires a standing 
item be added to the agenda of every Board meeting. The Working Group believes this approach 
would lead to a process which is ad hoc and possibly uncontrolled. Such an outcome could be at 
odds with the published work plan and consultation process. Therefore, the Working Group feels 
the “Criteria” can be enhanced by (a) articulating a clear, transparent process that outlines a 
formalized review process for each IES and (b) inclusion of exploratory discussions on 
new/emerging issues.  The review process of existing IESs should be systematic and conducted 
on a publicly disclosed time frame. The review process must seek to collect reliable evidence 
drawing on inputs from member bodies, accounting practitioners, accounting educators, 
regulators, etc. such that any subsequent decisions/actions flowing from the review process are 
evidence based.  

 
B. EMERGING ISSUES: 
 

Emerging issues may be categorized by (a) implementation of the current IESs and (b) new 
development/trends/areas/topics for consideration for new/revised standards.  

 
a) Issues in Implementation of the Current IESs: 
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Implementation of the IESs is underway, but the Working Group understands progress will 
vary significantly across member bodies. Therefore, it is critical to monitor/assess the 
implementation process across all member bodies to identify barriers/challenges to 
implementation and to identify success stories that can be shared as “good to best” practices 
(i.e., best practices may be out of reach for some member bodies). Monitoring the 
implementation process and follow up activity are critical activities. Of course, any 
recommendations that emerge from the monitoring process should incorporate “cost/benefit” 
factors since many member bodies must foster implementation in resource limited 
environments.  The Working Group supports efforts to create a dashboard to be shared with 
all member bodies of “good to best,” successful implementation outcomes and processes 
based on feedback from member bodies.  

 
b) Issues/Opportunities/Gaps Related to Possible Revised/New IESs: 

 
Though the monitoring process outlined in the previous section should provide key inputs to 
guide the future work of IAESB, the CAG Working Group identified some specific 
issues/opportunities that should have some immediate focus and be included in the next 
IAESB strategy and work plan. These are summarized as follows: 

 
i. Learning & Development Needs for Professional Skepticism/Professional Judgment 

IESs 2, 4 and 8 provide guidance on the expected outcomes that assist professional 
accountants and engagement partners to demonstrate effective “professional skepticism” 
and “professional judgment.”  Given the significance of these two dimensions in the 
practices of accounting and auditing, the Working Group feels that these areas will 
continue to be significant areas for continued monitoring and further development. 
Accounting literature/research explores these areas and should be part of the supporting 
data for continuing review and discussions.  Among many implementation issues, the 
monitoring process should address the following questions: 
o Do the current IESs sufficiently address these two key learning outcomes? If not, 

what should be the strategy moving forward, i.e., revised standards or a new 
standard?   

o Can the IAESB provide clarity and guidance on the role of “Initial Professional 
Development (IPD)” and/or “Continuing Professional Development (CPD)” in the 
development and enhancement of “professional skepticism” and “professional 
judgment?”  

o Are there unique learning experiences, tools, etc. that can enhance the educational 
experience supporting these two critical areas? 

 

 
  

CAG Recommendation: 
Gather information on how on how best to contribute to develop these areas. 
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ii. Development & Integration of Skills for Data Analytics/ Data Management in IPD and CPD 

The accounting profession along with many management areas (marketing, finance, 
human resources, etc.) is significantly impacted by the velocity, variety, and volume of 
“Big Data” which requires development of new information technology and data 
analytics/data management tools, processes, etc. PriceWaterhouseCoopers earlier this 
year released a report entitled Data Driven: What Students need to succeed in a rapidly 
changing business world (http://www.pwc.com/us/en/faculty-resources/resources.jhtml). 
The report focuses on the importance of accounting graduates developing more 
sophisticated data analytics/data management skills and knowledge as these emerging 
trends are already impacting assurance, tax, and consulting services provided by 
multinational, national, regional, and local firms. Other major firms are devoting significant 
resources to the area of data analytics, and accounting graduates need to be prepared 
for this emerging trend. Based on convincing feedback from the accounting profession 
and related information technology experts, AACSB International concluded that a 
separate, specific standard should be incorporated in its revised 2013 AACSB 
Accounting Accreditation Standards (Standard A7). Since the adoption, reflecting the 
changing nature of this area, the AACSB standard has already had some substantive 
changes. Many accounting educational providers are responding but many are not. The 
Working Group recommends review and action to address learning outcomes in this 
area. 

 
 

 
 

iii. Accountancy Specializations – A Roadmap for their Development 

The IAESB planning document states: “The IAESB will also consider the need for 
additional IESs, for example considering the PIOB’s view in relation to the learning and 
development required for professional accountants working on audits of financial 
institutions and financial instruments, for continuing professional development, and for 
integrated reporting.” This point could be extended to consideration of the role of the IESs 
relative to industry specializations for accounting professionals.  Some industry 
specialization examples noted in prior IAESB materials include banking and financial 
markets, management accounting, and public financial management. There are others 
such as manufacturing.  A number of questions emerge here. First, should the IAESB 
address industry-specific educational expectations or should professional development in 
such areas be the responsibility of individual firms? Given that many accounting 
professionals become “industry experts,” understanding how this occurs across the IPD 
and CPD continuum is important. IPD and “on-the-job training” during CPD contribute to 
the development of industry specializations. . The Working Group recommends gathering 
more information on how industry specialists are developed. Based on this evidence, the 
Working Group recommends exploration of  how specific industry skills and knowledge 
outcomes should be addressed and consider whether specific IESs or modification of 

CAG Recommendation: 
Review and act to address any deficiency of learning outcomes in the area of 
development for information technology and data analytics/data management and 
their relation to the provision of accounting services. 

 

http://www.pwc.com/us/en/faculty-resources/resources.jhtml
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existing IESs are needed as well as  how does an “industry specialization” focus fit into 
the IPD vs. CPD continuum?  

 

 
iv. The Importance of the Educator 

Another dimension of the educational experience is a focus on the educator (i.e., 
professors, mentors, instructors, etc.). The current IESs and supporting tools provide 
educators guidance on the application of the standards. However, there is no specific 
standard focused on those delivering the educational experience. The standards are 
focused on either the aspiring professional accountant in the IPD context or the 
professional accountant in the CPD context. There is little guidance about how someone 
would be prepared to provide appropriate educational/learning experiences. This issue 
is appropriate for discussion and evaluation with a determination of whether a new IES 
is needed in this area. 

 

 
v. Future Needs of CPD – Is IES 7 sufficient?  

Internationally, the emerging focus on “accountability” across the higher educational 
space is significant from governmental higher education agencies, other regulators, 
recruiters, students, governing boards, educational ministries, etc.  Educational 
institutions are being required to directly assess and document learning outcomes 
beyond awarding of a diploma based on grades assigned by professors. The question is, 
“What does the graduate know?” This major change in the formal educational space may 
be also extend into the CPD space which has often been largely based on completion of 
a certain amount of time (hours, days, modules,, etc.) without any formal assessment of 
the learning that was achieved. Since the revised IESs are now stated as expected 
“outcomes,” a natural extension of this focus is to consider expanding into the “learning 
outcomes assessment” area by providing guidance on how educational providers of CPD 
document “evidence of learning” i.e., show that learning outcomes have been achieved. 
In the United States, all major higher education accreditation bodies require documented 
evidence of successful student learning outcomes or in cases where outcomes are not 
being achieved, curricula and/or pedagogical changes to address the deficiencies. This is 
an important development in the higher education space.  
The Workgroup has reviewed the extant IES 7 (2014) taking into consideration recent 
developments in the area of CPD and has concluded that this standard needs to place 
greater emphasis on the use of an output-based approach to assess CPD activity. Such 
an emphasis would align with the use of learning outcomes that have been prescribed in 
IESs covering IPD (IESs 2, 3, 4) and CPD (IES 8). This direction is also consistent with 
the need for learning outcomes assessment that requires documented evidence of 

CAG Recommendation: 

Gather information on how industry specialists are developed. 

CAG Recommendation: 
Evaluate whether a standard or guidance is needed in delivering the 
educational experience in IPD and CPD.  
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successful learning outcomes being achieved or in cases where outcomes are not being 
achieved, curricula and/or pedagogical changes to address the deficiencies. The 
Workgroup notes that member bodies are relying increasingly on qualified assessment 
activities in CPD to measure the achievement of a representative number of learning 
objectives of a learning activity (Exposure Draft: Statement on Standards for Continuing 
Professional Education (CPE) Programs; Jointly issued by AICPA and NASBA). The 
Workgroup also notes the progress of other professions in which assessment activities 
have been incorporated into CPD of medical doctors (Continuing Professional 
Development (CPD) of Medical Doctors, World Federation for Medical Education 
(WFME) Global Standards for Quality Improvement) or requiring, demonstration, at 
stated intervals, of participation in CPD, as a pre-requisite for the revalidation of the right 
to practice (FIP Statement of Professional Standards Continuing Professional 
Development; International Pharmaceutical Federation(FIP)). These types of CPD 
developments place the accountancy profession at risk by falling behind other 
professions in ensuring the development and maintenance of professional competence 
and ensuring the public trust in services provided by professional accountants.   
 

 

 
vi. Competence-Based Education 

Competency Based Education (CBE) is an emerging trend in higher education. CBE 
awards academic credit for learning based on a mastery of clearly defined learning 
outcomes or competencies. CBE methodologies focus on mastery of content that is 
demonstrated in a less structured format that moves away from a structured, seat-time 
model (i.e. time limited courses with specific start and ending dates such as a 
semester/academic term of 15 weeks meeting 3 hours  per week). The avenue to 
demonstrating competency is usually more granular in that learning is assessed in 
smaller chunks of content than is the case with the traditional academic environment. 
CBE models often allow students to progress through the learning expectations/academic 
content regardless of time, place, or pace of learning.  This is often the structure of the 
Massive Online Open Enrolment Courses (MOOCs). The mode of delivery is often via 
on-line access. There are many participants in the CBE space including traditional 
universities (e.g., University of Wisconsin) as well as many non-traditional players such 
as Coursera, and the for-profit educational sector.   
 
Another variant of non-traditional learning documentation is “credit-for-life-experiences” 
that is emerging in response to governmental and private sector demands for increasing 
collegiate degree completion rates for non-traditional students. In this model, students 
are granted academic credit based on the students’ professional and/or personal life 
experiences which are combined with traditional academic work to meet degree 

CAG Recommendations: 
i) Limit the scope of IES 7’s requirement on measuring professional 

accountants’ CPD activity to that of prescribing an output-based 
approach to demonstrate the development and maintenance of 
appropriate professional competence.  
 

ii) Investigate the learning outcomes assessment area and consider an 
appropriate response for member bodies. 
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requirements.  Of course, the learning validation process becomes critical. Nevertheless, 
these two non-traditional educational models challenge the notion of how learning has 
traditionally been conducted and documented in the higher education space.  NASBA 
and the AICPA are discussing the implication of the CBE and “credit for life experiences” 
models as they may become part of the credentials submitted by potential CPA exam 
candidates. As these learning models grow, there are implications for the accounting 
profession in terms of what is acceptable as the learning background of potential 
professional accountants including those who provide evidence of CBE-based learning 
and/or credit for “life experiences.”  
 
Workgroup members recognized the need to facilitate further discussion on: (i) identifying 
transitioning procedures to adopt an output-based approach to measuring the 
achievement of learning outcomes in CPD, (ii) identifying relevant and verifiable evidence 
that validates assessment activities needed for various CBE methodologies, and (iii) 
consulting with the many players (regulators, vendors, standard-setter) that are involved 
in the learning validation process, while recognizing and integrating non-traditional 
learning methods such as “credit for life experiences” in education and assessment 
areas.   

 

 
 
 
 
The CAG Working Group respectfully submits this document to the IAESB Steering Committee. 
 
Sue Haka, CAG Working Group Chair 
Ann Lamb, 
Amanda Dempsey 
Greg Scales 
Fabio Moraes da Costa 
 
 
Ex Officio: 
Keith Bowman 
Jerry Trapnell  
David McPeak 
  

CAG Recommendations: 
i) Facilitate roundtable discussions among education providers, regulators, 

vendors, standard-setter, and member bodies to find workable solutions 
that address: (i) the implementation of output-based approaches to 
learning outcomes based education and assessment in CPD; (ii) the 
validation of assessment activities for CBE methodologies; and (iii) the 
integration of non-traditional learning methods such as “credit for life 
experiences” in education and assessment areas. 
  

ii) Conduct research on the various aspects of the CBE and “credit for life 
experiences” areas to inform discussion about any actions that may be 
appropriate. 
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Appendix 2. Draft Consultation Paper on the IAESB Future Framework and Standards 
 

NOTE: This is draft version of the IAESB Consultation Paper that is provided 
for purposes of discussion at the September CAG 2015 meeting  

 

INTERNATIONAL ACCOUNTING EDUCATION STANDARDS BOARD (IAESB): 

FUTURE FRAMEWORK STANDARDS 
1. Introduction  

This consultation paper sets out the objectives of the IAESB, summarises its recent 
achievements, and presents its vision and proposed priorities for the next five years.  
Respondents are invited to comment on the vision, objectives and proposed priorities, in 
order to inform the finalization of the IAESB’s Strategy for the period 2017 to 2021.  
 

2. Background 
 
a. Mission and work of the IAESB  
The International Accounting Education Standards BoardTM (IAESBTM) is an independent 
standard-setting body that serves the public interest through the development, adoption, 
and implementation of International Education Standards™, thereby strengthening the 
worldwide accountancy profession and contributing to increased public trust.  
 
b. Environmental trends in accounting education 
(Increase in number of offerings and specialisations; increase in demand by employers 
for skills / technical competence relating to data analytics / data management; 
innovations in education delivery and increased need for qualified assessment activities; 
increased demand for recognition of prior learning; need to address professional 
skepticism / professional judgement across supply chain for financial reporting; increase 
in the number of MoUs in developing learning and development programmes for public 
sector financial accounting/reporting) 
 
c. Implications for the accounting profession 
These trends have two main implications: first, in terms of the coverage and content of 
the current education standards, which are largely focused on Initial Professional 
Development; second, in terms of the changing nature of education, and hence of 
benchmarks and good practice to be followed in acquiring, delivering and assessing 
education.  
 
The extant IESs 1-6 cover entry requirements, content of professional accounting 
education programmes, professional skills, professional values, ethics and attitudes, 
practical experience and assessment of professional competence.  IES 7 sets out the 
requirements to be met under Continuing Professional Development, during a 
professional accountant’s career; and IES 8 sets out the specific requirements, for IPD 
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and CPD, for the Audit Engagement Partner.  The revised IESs, which will all come into 
effect by July 2016, largely prescribe a learning outcomes approach.  This reflects 
[changes in education, and in career-long learning]; but is still a relatively novel concept. 
Moreover, the extant IESs focus on IPD.  The emerging/anticipated trends require a 
stronger focus on CPD, and on codifying good practice/setting standards for career-long 
learning, and increased specalisation within the profession. 
 
Second, the extant IESs largely assume a conventional pathway to learning using formal 
training, coaching and mentoring.  The changes in education provision require a 
structured methodology for ensuring consistency of implementing learning outcomes 
….. 
d. Protecting the public interest 
The IAESB exists to serve the public interest in the realm of professional accounting 
education.  If professional accounting education is of consistent high standard, delivered 
effectively in a range of pathways, it should lead to well-qualified professional 
accountants able to fulfil the requirements of sound financial management and oversight 
in both the private sector and government.   
 
If the IAESB did no further work on standard setting (new or revised), then there is a real 
risk that the quality and relevance of professional accountancy education would decline 
[what evidence?  What happened before the IESs?]. 
 
Alternatively, if the IAESB continues to consider the public interests needs of the 
profession by reviewing and maintaining the extant IESs, and considering objectively the 
need for additional the standards and supporting guidance, then the quality and relevance 
of professional accounting education to the current and future needs of the profession 
should be enhanced.  This in turn will meet the public interest need or properly qualified 
people preparing and scrutinizing the financial statements of businesses and of 
government.  
 

3. IAESB’s Role 
 
a. Its vision for the next five years 
The IAESB’s vision is to raise the quality of public confidence in the accounting 
profession by setting and maintaining standards that codify good practice in accounting 
education.  This is a dynamic and process that needs to keep pace with evolving needs 
and changing circumstances. 
 
b. Its strategic objectives 

The IAESB’s purpose is to serve the public interest by: 
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• Establishing a series of high-quality standards and other publications  reflecting 
good practice in the education, development, and assessment of professional 
accountants; 

• Promoting the adoption and implementation of the International Education 
Standards; 

• Developing education benchmarks for measuring the implementation of the 
International Education Standards; and 

• Advancing international debate on emerging issues relating to the education, 
development, and assessment of professional accountants. 

[Do you agree that these objectives are the right focus for the IAESB? Are there any 
objectives that the IAESB should consider adding? Are there any objectives that the 
IAESB should consider removing? Which objectives do you believe should be the 
primary focus for the IAESB strategy and work plan for 2017-2021?] 
 
c. IAESB’s proposed work programme 
The Board is considering how best to respond to the changes in the accounting education 
environment in a number of ways, including the development of new standards and the 
revision of existing ones. These will be validated against the new terms of reference for 
the Board, and prioritised in line with the results of stakeholder consultation and available 
resources.  
 
It is suggested that the Board consider making these developments under a number of 
thematic headings (post-qualification specialization, IT competence, continuing 
professional development, competence based education, professional skepticism and the 
importance of the educator). 
 
Post-qualification specialization 

Early soundings from key stakeholders suggests that the following areas of post-
qualification specialization should be considered for development: 

 Management accounting 
 Public financial management 
 Banking and financial markets 
 Internal control 

IT Competence 

As accounting practices have developed, the impact of IT requires a more advanced 
standard of IT competence. Additionally, the growing impact of data analytics and IT 
generated financial reports means that professional accountants are increasingly required 
to validate and interpret data, rather than produce it. This emerging issue impacts on entry 
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requirements to professional accountancy education programmes, IPD content, post 
qualification specialization and guidance. 
 
Continuing Professional Development 

The Board has recognised the continuing deficiencies in the redrafted IES7, whereby the 
optional approaches to CPD measurement are at odds with the consistent output and 
outcomes approach of the other revised standards. Additionally, the use of CPD 
compliance as a mechanism for periodic recertification by a number of PAOs leads to 
Board to recommend that IES7 undergo a full revision process. 
 
Competency Based Education   

Professional education more broadly is moving towards competency based models of 
various types. A competency based approach is closely aligned with the learning 
outcomes focus of the revised standards. There is much objective evidence for the 
effectiveness of this approach, and it is proposed that the Board considers producing 
guidance for educators on its adoption, and with it the inclusion of a range of pathways to 
professional qualification (including apprenticeships, experiential routes, the recognition 
of prior learning and the modular, credit-based structures that enable its implementation). 
 
Professional Skepticism 

The Board will continue to be guided in its approach to professional skepticism by the 
work of the cross board working group. 
 
Importance of the Educator 

While the quality of the educational experience and education provider is central to 
effective IPD and CPD outcomes, there is at present no consensus amongst Board 
members that this topic should form part of the forward work plan. It has been noted that 
the IAASB adopted an ISQC1 approach to provide reasonable assurance of the quality of 
programmes offered, but that this was not without complexity. While the Board 
recognises that the existing wide variation in the quality of learning provision is likely to 
impact on aspiring professional accountants’ successful achievement of learning 
outcomes, it remains unconvinced that it has a clear role in the provision of education 
quality accreditation schemes. 
 

4. Guide / Questions for Respondents 
[to be completed] 
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APPENDIX 
Considerations in setting the next work programme 
 Resources 
 Key assumptions 
 Resolving priorities 
 Communications with key stakeholders 

   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


